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Abstract 
The social teachings of the Roman Catholic Church expressly convey that environmental 
stewardship is a moral duty of Catholics. The purpose of this project was to develop an 
environmental education curriculum for use in Catholic elementary schools to 
communicate the Catholic Church‟s position on environmental stewardship to its 
youngest members. An interdisciplinary curriculum aimed at increasing spiritual 
connections with nature, environmental sensitivity, and opportunities to develop personal 
environmental values, while meeting selected diocesan science and religion standards 
was developed for students in kindergarten, first, and second grades at Holy Rosary 
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 A growing number of theorists have proposed that environmental problems are 
fundamentally rooted in spiritual problems (Berry, 1996; Christ, 1989; Haluza-Delay, 
2000).  Environmental issues such as climate change, air and water pollution, habitat 
degradation, loss of biological diversity, and depletion and destruction of natural 
resources are some of the concerns encompassed in what some are labeling an 
environmental crisis. These problems are due in part to what some consider consumptive 
and wasteful lifestyles that have become the norm in the developed world, and to which 
much of the developing world is aspiring (Worldwatch Institute, 1999).  
Research into human behavior towards the environment has shown that values are 
an important influence on behavior (Hines, Hungerford, & Tomera, 1987; Hungerford & 
Volk, 1990; Stern, 2000). Since many people look to religion and spiritual leaders for 
values formation and moral guidance, a connection to nature based on spirituality or 
religious beliefs is likely to be a very powerful motivator for environmentally responsible 
behavior. One possible approach to the concern over the involvement of spiritual crises in 
environmental problems is the creation of a curriculum designed to increase spiritual 
connections with nature, foster environmental sensitivity, and encourage the opportunity 
for children to examine and develop their own environmental values. 
Spiritual connections with the earth span many times and cultures. As far back as 
prehistoric times, people have worshiped or found inspiration in the earth (Eisler, 1995; 
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Spretnak, 1988; Starhawk, 2004). Today, people of many religious and non-religious 
traditions continue to perceive the sacredness of the earth as pivotal to their world view 
and spirituality (Starhawk, 2004). These include members of organized religions such as 
Judaism (Zemer, 2003), Christianity (Bergant, 1998), and Islam (Izzi Deen, 1996) who 
may believe that the earth was created by God and therefore all of creation is sacred, or 
those, such as Pagan, Aboriginal, American Indian, and Goddess cultures, who believe 
God (or another conception of the divine) is potentially present in all living and non-
living beings (Peterson, 2001; Starhawk, 2004). Others find that their spirituality is not 
connected with religion, but uncover a sense of internal harmony, inspiration, or 
connection when in nature (Booth, 1999; Caine, 2003).  
Today, many religious and spiritual organizations are standing up for the natural 
world by coming together to protect and care for the environment. Some view caring for 
the earth as a moral responsibility in light of the growing impact humanity is having on 
nature.  A number of groups have sprung up in recent years whose purpose is to shed 
light on environmental issues from a religious standpoint. These include the Interfaith 
Coalition for the Environment, Interfaith Alliance for Earth, the Au Sable Institute, Eco-
Justice Programs of the National Council of Churches, Coalition on the Environment and 
Jewish Life, and the Indigenous Environmental Network, among others. Members of 
many faiths see it as their duty to move away from behaviors that damage the earth and 
allocate the Earth‟s resources to a wealthy few in favor of behaviors that are more 
sustainable and equitable to all of humanity in hopes of increasing both environmental 
and spiritual well being. 
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The Catholic Church has made its stance on appropriate human response to 
environmental issues clear in recent years. In 1971, one year after the first Earth day, 
Pope Paul IV spoke of threats to the environment and called on Christians to participate 
in social and political reform as a way of discovering the truth and living out the Gospel 
in the Octogesima Adveniens (Call to Action). In 1990 Pope John Paul II‟s speech for 
World day of peace, Peace with God the Creator, Peace with all Creation, he said “world 
peace is threatened…by a lack of due respect for nature, by the plundering of natural 
resources, and by a progressive decline in the quality of life” (para. 1).  He goes on to 
blame these environmental issues on a moral crisis and urges “we cannot interfere in one 
area of the ecosystem without paying due attention both to the consequences of such 
interference in other areas and to the well-being of future generations” (para. 11). In 
2002, Pope John Paul II and Patriarch Bartholomew, the Ecumenical Patriarch of 
Constantinople and highest ranking member of the Eastern Orthodox Church, issued a 
call to people of developed nations to turn away from unjust and destructive consumer 
culture because of environmental consequences in their Declaration on the Environment 
(Pope John Paul II and Patriarch Bartholomew I, 2002). 
This reverence for the environment within Catholicism is not, however, a new 
development. Since the thirteenth century, St. Francis of Assisi and his followers, the 
members of the Franciscan order, have rooted their spirituality in a deep appreciation of 
the divine in the natural world. St. Francis is known for his humility towards nature, 
especially animals, with which he was said to have amazing abilities of communication. 
He preached to both humans and animals about the universal ability and duty of all 
creatures to praise God and the duty of humans to protect and enjoy nature not only as 
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stewards of creation, but also because humans are ourselves part of creation. (Engelbert, 
1979) 
Despite the long standing environmental traditions for which St. Francis of Assisi 
is known and more recent papal support for environmental protection, it appears that little 
environmental education is taught in the majority of Catholic religious education classes 
and Catholic schools. In fact, the U.S. Conference of Catholic Bishops‟ most recent high 
school curriculum guidelines include only one mention of “stewardship of God‟s 
creation” in an optional Catholic social teachings course (Griffith, 2009). Previous 
studies have shown that one barrier to teaching environmental education in religious 
settings is the lack of curriculum that supports both spiritual and environmental education 
goals (Osterlund, 2007). Likewise, little environmental education curriculum has been 
developed specifically for the Catholic audience. 
According to the U.S. Conference of Catholic Bishops (USCCB) there were 69.1 
million U.S. citizens who professed the Catholic faith as of 2006 (USCCB, 2006), and 
during the 2006-2007 school year, over 2.3 million students attended Catholic schools in 
the United States (National Catholic Educational Association, 2007). The opportunity 
exists for environmental educators to reach this substantial population by developing 
curriculum that combines Catholic spirituality with environmental education to develop 
lessons that foster meaningful spiritual relationships with the earth. These spiritual 
relationships have the potential to serve as one more opportunity for developing a 
populace committed to working towards solving current environmental problems and 
preventing future environmental degradation.  
5 
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Problem Statement 
 In the face of environmental problems that are growing in complexity, there is a 
need to communicate the Roman Catholic Church‟s long standing tradition of support of 
environmental stewardship. The USCCB recommends incorporating Catholic social 
teaching into Catholic education in its 1998 document Sharing Catholic Social Teaching: 
Challenges and Directions: 
[…] we want to encourage a fuller integration of the Church's social 
tradition into the mainstream of Catholic education and catechesis. We 
seek to encourage a more integral sharing of the substance of Catholic 
social teaching in Catholic education and catechesis at every level. The 
commitment to human life and dignity, to human rights and solidarity, is a 
calling all Catholic educators must share with their students. It is not a 
vocation for a few religion teachers, but a challenge for every Catholic 
educator and catechist (The educational challenge section, para. 2). 
 
“Respect for God‟s creation” is a prevalent theme in Catholic social teaching 
(USCCB, 2005), and numerous leaders of the Catholic church have been vocal in urging 
Catholics to uphold their moral responsibility to maintain the integrity of the earth‟s 
resources for future generations and the world‟s impoverished people of today. An 
appropriate response to the need to educate Catholics on the Church‟s stance on 
environmental stewardship is the inclusion of environmental education in Catholic 
schools. This project provides the curriculum to do so. 
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Purpose Statement 
 
 The purpose of this project is to develop an environmental education curriculum 
for use in Catholic elementary schools. A curriculum based on Catholic social teachings 
and aimed at encouraging environmental sensitivity and exploration of environmental 
values is needed to communicate the Catholic Church‟s position on environmental 
stewardship to its youngest members. The intended outcomes of this curriculum are 
increased spiritual connection with nature, increased environmental sensitivity, and 
increased opportunity for development of personal environmental values in Catholic 
elementary students. The focus of this curriculum is on the primary grades (kindergarten 
through second grade), as the goals of environmental sensitivity, and development of 
personal environmental values are age appropriate for this group (Caduto, 1985). 
Significance 
 
 A curriculum that is designed especially for Catholic schools will fill an need in 
the Catholic Church to educate students about the environment in order to give them the 
information and attitudes to make informed decisions that aid in their becoming good 
stewards of the Earth. A study aimed at determining barriers to teaching environmental 
education in the classroom found that major barriers to including environmental 
education in the classroom were a lack of time, lack of instructional materials, nearly 
exclusive focus on science, and emphasis of cognitive aspects of environmental education 
(Ham and Sewing, 1988). This curriculum project will take these barriers into 
consideration by integrating state and diocesan standards from several disciplines into the 
curriculum to allow teachers to combine themes from various subjects together in 
interdisciplinary lessons. This will aid in preventing the barrier of having too little time to 
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devote to environmental education, as well as address the issue of heavily science-
focused environmental education curriculum. By incorporating a portion of each lesson to 
finding a spiritual connection in nature, this curriculum will focus on affective 
appreciation of nature and environmental sensitivity. This addresses the barrier of highly 
cognitive centered curriculum. 
Definition of Terms 
 
Affective 
The affective realm involves one‟s attitudes, values, and behaviors (Ballantyne & Packer, 
1996). 
Catholic 
To be affiliated with the Roman Catholic Church (USCCB, 2010). 
Catholic Social Teaching 
Catholic social teachings are teachings of the Catholic Church meant to serve as a guide 
to building a just society and living lives of holiness amidst the challenges of modern 
society (USCCB, 2005) 
Catholic Spirituality 
Catholic spirituality is an individual‟s relationship to and connection with God, self, 
others, and the world at large that may be based on the Catholic bible, Catholic prayers 
and rituals, or the lives and examples of Catholic saints. There is no single Catholic 
spirituality; it is different for every person who identifies with the Catholic Church. 
(White Robed Monks of St. Benedict, 2000) 
Environmental Education 
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 “Environmental education is [a process aimed at developing] a world population that is 
aware of and concerned about the total environment and its associated problems, and 
which has the knowledge, attitudes, motivations, commitments, and skills to work 
individually and collectively toward solutions of current problems and the prevention of 
new ones” (UNESCO-UNEP, 1976). 
Environmental Sensitivity 
Environmental sensitivity is a predisposition to take an interest in learning about the 
environment, feeling concern for the environment, and acting to conserve the 
environment (Chawla, 1998). 
Spiritual Education 
Spiritual education is the pursuit of spiritual knowledge, the grasp of spiritual truths, and 
the cultivation of spiritual dispositions (Carr, 1995). 
Spirituality 
Spirituality is an individual‟s relationship to and connection with the self, others, and the 
world in which they live that may give meaning, hope, or a sense of peace or purpose, 
and includes beliefs about the meaning of life [and may be intimately connected with 
one‟s concept of the divinity] (Dyson, Cobb, & Forman, 1997).     
Religion 
Religion is system of beliefs that usually, but not necessarily, focuses on a divine power, 
and practices of worship or other rituals directed towards such a power and associated 
with an organized group (Argyle & Beit-Hallahmi, 1975) connected with this may be 
religious teachings, dogma, rituals and prayer (Gyatso, 1999) 
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Value 
A value is an enduring conviction that a specific mode of conduct or end state of 
existence is personally or socially preferable to an opposite mode of conduct or state of 
existence. (Caduto, 1985). 
Limitations 
 
 This curriculum will be evaluated through feedback and a pilot test from an 
advisory group made up of classroom teachers and religious educators from Catholic 
schools. The lessons will be assessed for ease of use by teachers, appropriateness for use 
in Catholic schools, and alignment of content, activities, and objectives, but will not be 
evaluated to determine if student learning outcomes were accomplished. Additional 
studies will be needed to establish if the curriculum outcomes of increasing spiritual 
connections with nature, environmental sensitivity, and environmental values are 
achieved, as this is beyond the scope of the project. 
The curriculum is intended to be used in Catholic schools and uses Catholic 
spiritual traditions and social teachings to establish connections to nature. While some 
spiritual principles may be appropriate for members of other faiths, the curriculum is 
designed specifically for Catholics and may not be suitable for other denominations. 
Assumptions 
 
 It is assumed that the primary reason few Catholic schools teach environmental 
education is the lack of quality environmental education curriculum that is designed 
specifically for this audience. Also assumed is that exposure to an environmental 
10 
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education program that intentionally includes a spiritual awareness component will 
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Chapter Two 
Review of the Literature 
 
The purpose of this chapter is to determine the purpose of environmental 
education, its role in formal education, and the need it can fulfill in Catholic Schools. 
This review of the literature will explore how Catholic social teachings and spiritual 
traditions translate to environmental teachings and the need for environmental education 
in Catholic schools. Curriculum development in both environmental education and 
Catholic education will be examined, with an emphasis on kindergarten through second 
grade. Educational methods encouraging environmental sensitivity and spiritual 
development will be investigated. 
Environmental Education and its Purpose 
 
 The notion of environmental education grew out of many other educational 
movements and philosophies including nature study, conservation education, the 
progressive education movement, and outdoor education. William Stapp and his students 
at the University of Michigan formally developed and published a definition of 
“environmental education” in 1969: 
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Environmental education is aimed at producing a citizenry that is knowledgeable 
concerning the biophysical environment and its associated problems, aware of 
how to help solve these problems, and motivated to work toward their solution 
(Stapp, W.B, et al., 1969, p. 30-31). 
Other definitions from the United Nations Educational, Scientific, and Cultural 
Organization/United Nations Environmental Program and the United States 
Environmental Protection Agency followed, but agree that environmental education 
exists to provide not only knowledge concerning the natural world, but to build and 
strengthen attitudes, motivation, and skills necessary to reduce human impact on the 
environment.  
The goal of environmental education is a population that is environmentally 
literate. Environmental literacy consists of knowledge of the environment and attitudes 
toward the environment, as well as responsible behavior toward the environment. These 
separate but equally important facets of environmental literacy lead to differing 
approaches to environmental education aimed at fostering either the cognitive or affective 
realms. Scott and Gough, (2003) developed nine categories of interest of environmental 
educators whose focus and outcomes range from purely affective to purely cognitive: 
It seems to us that all the perspectives represented by such categories are both 
legitimate and valuable in that they have something to contribute to learning about 
the human condition, and about our relationship with nature […] individually, 
none of them can fully represent environmental education and its goals (Scott & 
Gough, 2003, p. 8). 
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Environmental Education Philosophies 
 
 Environmental education uses several theories of education in its attempt to work 
toward the goal of environmental literacy. Progressivism, Constructivism, and student-
centered learning will be discussed here. 
Progressivism began in the late 19
th
 century as an alternative to the classical 
curriculum used to prepare students for university. Its leading proponents include Francis 
W. Parker, John Dewey, Ella Flagg Young, and William H. Kirkpatrick (Webb, Metha, & 
Jordan, 2007). Progressivism focuses on real-world problem solving activities and 
learning by doing. “The progressivist curriculum can best be described as experience 
centered, relevant, and reflective,” (Webb, Metha, & Jordan, 2007, p. 78). 
Constructivism is based on the cognitive development theories of Jean Piaget and 
Lev Vygotsky (Ormrod, 2006). In constructivist learning, students construct (rather than 
absorb) their knowledge and meaning through hands-on, problem solving activities 
(Webb, Metha, & Jordan, 2007) as they relate new experiences to their own past 
knowledge and experience (Ormrod, 2006). 
Whether pulling from progressivism or constructivism, environmental education 
tends to be student-centered. In a student-centered curriculum learning activities are 
designed to motivate and interest the child in an active learning process. Student-centered 
learning is focused on the student's needs, abilities, interests, and learning styles (Webb, 
Metha, & Jordan, 2007). Student-centered learning requires students to be active 
participants in their own learning while the teacher acts as a facilitator. 
14 
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Environmental Education within the Formal Education Setting 
 
 Schools have been recognized as appropriate settings for environmental education 
to occur since the National Environmental Education Act was passed in 1970. The act 
authorized the creation of the Office of Environmental Education, the National Advisory 
Council for Environmental Education, and a grant program that put forward funding for 
developing environmental education curricula, as well as professional development for 
teachers (NAAEE, n.d.). 
According to the Environmental Education and Training Partnership, (EETAP, 
2004) there are four different approaches to incorporating environmental education into 
formal K-12 education. Infusion incorporates environmental concepts, activities, and 
examples into existing curricular goals, such as reading Aldo Leopold‟s A Sand County 
Almanac in English class. Imposition requires environmental topics, such as water quality 
or deforestation to be included in the curriculum (EETAP, 2004). Insertion is when an 
environmental course or unit is added to the curriculum, replacing another course or unit 
(EETAP, 2004). Finally, framing eliminates the boundaries of separate disciplines in 
favor of integrating subject areas, such as studying a given theme through multiple lenses 
of thought such as language arts, math, science, etc. (EETAP, 2004). The approach taken 
will depend on many factors, including district philosophy, the opportunity for 
collaboration, and teachers‟ comfort with the approach. 
Regardless of the approach taken, the benefits of including environmental 
education in the K-12 curriculum are many. In addition to being a key factor in producing 
a population that is dedicated to solving and preventing environmental problems, research 
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has found that inclusion of environmental education in classrooms is good for student‟s 
academic success as well. Environmental education is rooted in the experiential education 
philosophy of learning by doing, which has been shown to “increase retention, motivate 
students to learn, and encourage group cooperation” (Braus & Wood, 1993, p. 9).  
The National Environmental Education and Training Foundation (NEETF) cites a 
report from the state of California State Education and Environment Roundtable, which 
evaluated environmental education programs in 12 states and found that participation in 
environmental education programs increased students‟ knowledge in subjects such as 
science, language arts, mathematics, and social studies. The majority of the schools also 
reported higher grade point averages and standardized test scores (State Education and 
Environment Roundtable in NEETF, 1997).  
In a study of schools in the state of Washington, students from schools where 
environmental education is taught significantly outperformed students from schools 
where curriculum did not include environmental education in math, reading, writing, and 
listening on the Washington Assessment of Student Learning standardized test between 
1996 and 2002 (Bartosh, Tudor, Ferguson, & Taylor, 2006).  
In addition to higher test scores, students who participate in environmental 
education have been found to have increased engagement and enthusiasm in class and 
fewer behavior problems (Elder, 2003). Student motivation and critical thinking skills 
have also been positively effected through environmental education (Athman & Monroe, 
2004). 
While research suggests that inclusion of environmental education in the K-12 
curriculum has many benefits for students, there are several barriers preventing more 
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widespread use of environmental education in the classroom. One such barrier indicated 
by a number of studies is that teachers lack the training and resources to feel comfortable 
teaching environmental education (Elder, 2003; Flanagan, 2006; Ham & Sewing, 1988). 
Another setback is that teachers often have difficulty finding and identifying curricula 
that align with state mandated standards, and are unable to stray from these standards due 
to pressure to cover a great deal of material (Education Development Center, 2000).  
In her opening address of the research symposium of the 2006 North American 
Association for Environmental Education, Martha Monroe demonstrated the value she 
places on environmental education in the classroom by offering several compelling 
reasons for environmental education to be included in K-12 curriculum: 
1. Environmental education can be used to improve schools.  
2. Goals of environmental education overlap with goals of formal education 
3. Environmental education can be used for formal education’s higher goals 
(Monroe, 2006 cited in Ernst, 2007) 
Monroe‟s reasoning is supported by ample evidence. Regarding school 
improvement, environmental education has been shown to increase students‟ interest in 
school when students are learning about real problems and creating solutions. When 
students are engaged in authentic projects their increased interest helps fuel motivation. 
With greater motivation, student achievement often increases. There is evidence that 
environmental education has increased performances in learning science, language arts 
and reading, and thinking skills. Environmental education has been known to equalize 
academic performance across groups and has improved students‟ attitudes, behavior, and 
attendance. 
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There are several goals that are shared by environmental education and schools. 
Both schools and environmental education want students to be successful at critical 
thinking and problem solving, communication, group work, science process skills, and to 
be civically engaged for the betterment of their community. By working along with 
schools, environmental education can further its goals while helping formal education to 
do the same.  
Monroe‟s third reason for environmental education to work with school systems 
is to aim for higher goals in the school setting. Along with educating students in 
academic subjects, schools exist to prepare students to function in society. Environmental 
education can be used to enhance character education and to educate the whole child 
through both cognitive and affective, or emotive, frameworks.   
There are, of course, arguments that schools and environmental education should 
not be linked. From environmental education‟s perspective, schools may not be ideal 
because the primary emphasis is on mastery of academic subject matter, and 
environmental education may be looked at as an add-on activity when time allows. From 
the standpoint of schools, high-stakes testing demands that students concentrate on 
academic work and mastery of skills and information. Some teachers feel that preparing 
students to do well on standardized tests already takes time away from art, music, and 
physical education classes, and there just isn‟t time for inclusion on environmental 
education. 
Catholic Social Teachings 
 
Within the Catholic Church, the most persuasive reason for exposing students to 
environmental education may be Catholic social teaching. These are teachings of the 
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Catholic Church meant to serve as a guide to building social justice and living lives of 
holiness amidst the challenges of modern society (USCCB, 2005).  Catholic social 
teachings were compiled from teachings of the Old Testament and the Gospels in the late 
nineteenth century. More recently, succeeding popes have added to Catholic social 
teachings through a series of encyclical letters to the Church‟s bishops. While the body of 
Catholic social teachings has been articulated through a great many documents, the 
United States Conference of Catholic Bishops (USCCB) (2005) has summarized the 
teachings in seven themes:  
 Life and dignity of the human person. The foundation of the principles of 
Catholic social teachings is the belief that human life is a sacred gift from God (USCCB, 
2005). Each human, being made in the image and likeness of God (Genesis, 1:26), has an 
inherent dignity that must always be respected. This teaching is the basic for espousing 
avoidance of abortion, euthanasia, the death penalty, and war.  
 Call to family, community, and participation. This teaching gives people a 
right and a duty to participate in society, seeking together the common good and well-
being of all, especially the poor and vulnerable. Marriage and the family are the central 
social institutions that must be supported and strengthened in order to form a strong 
community (USCCB, 2005). 
 Rights and responsibilities. Every person has a fundamental right to life and a 
right to what is required for human decency such as employment, health care, and 
education (Gadeum et Spes, 1965, #26). Corresponding to these rights are duties and 
responsibilities, to one another, to our families, and to the larger society. The Catholic 
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tradition teaches that protecting human rights and meeting responsibilities to each other 
are the only way that human dignity and a healthy community can be achieved. 
Option for the poor and vulnerable. Catholic tradition recalls the story of the 
Last Judgment (Mathew 25:31-46) and instructs Catholics to put first the needs of the 
poor and vulnerable. Canon law 222 states "[The Christian faithful] are also obliged to 
promote social justice and, mindful of the precept of the Lord, to assist the poor from 
their own resources" (Vatican, 2008).  
The dignity of work and the rights of workers. This theme of Catholic social 
teaching urges Catholics to remember that the economy exists to serve people, not people 
to serve the economy. Catholic social teachings view work as more than a way to make a 
living; it is a form of continuing participation in God‟s creation (USCCB, 2005). The 
basic rights of workers must be respected, including the right to productive work, to 
decent and fair wages, to the organization and joining of unions, to private property, and 
to economic initiative (Rerum Novarum § 49).  
Solidarity. Genesis 4:9 urges Christians to be their brother‟s keeper. Jesus taught 
his followers that they must each love their neighbors as themselves. The parable of the 
Good Samaritan teaches that compassion should extend to all people (Luke 10:25-37). 
The Catholic social teaching of solidarity teaches that whatever differences humans find 
in each other, be they national, racial, ethnic, economic, or ideological, people still make 
up one human family. 
Care for God’s creation. This theme teaches that care for the earth is a 
requirement of the Catholic faith (USCCB, 2005). According to Catholic social teaching, 
stewardship of the earth is a moral responsibility, as discussed by Pope John Paul II:  
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The dominion granted to man by the Creator is not an absolute power, nor can one 
speak of a freedom to „use and misuse‟, or to dispose of things as one pleases.  
The limitations imposed from the beginning by the creator himself…shows 
clearly enough that, when it comes to the natural world, we are subject not only to 
biological laws but also to moral ones, which cannot be violated with impunity. 
Pope John Paul II, On Social Concern (Sollicitudo Rei Socialis, no. 34) 
Not only is protecting the earth a moral issue for the sake of fulfilling the obligation of 
stewardship, but the implications of environmental degradation also impact the dignity of 
human life of the poor and vulnerable. The ill health suffered by those living in areas of 
environmental contamination is a public health issue, as well as an environmental issue. 
Catholics are called to protect both people and the planet, living their faith in relationship 
with all of God‟s creation (USCCB, 2005). 
Catholic Environmental Teachings 
 
 In addition to the Care for God‟s Creation theme of the Catholic social teachings, 
there are several other Catholic traditions of interest from an environmental education 
standpoint. Saints such as Francis of Assisi and the Franciscan saints who followed him, 
the desert spirituality of St. Anthony of Egypt, and others have provided examples of 
living in accordance with God‟s creation. 
 Within the Catholic tradition, there are several distinct views of nature. Three 
such views are described by Binde (2001). He calls the three views Nature as Matter, 
Nature as Divine, and Nature as Realm of Supernatural Forces. The Nature as Matter 
view is based on a perceived dualism between mind and matter. While according to this 
view nature and humans are opposed, they are linked through God‟s plan for creation.  
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Humans must battle the influences of nature and rise above material temptation to nurture 
the divinely given soul. This line of thought was integrated into Christian doctrine during 
the fourth and fifth centuries, largely through the theology of St. Gregory of Nyssa and 
St. Augustine (Suutala, 1995 in Binde, 2001). 
Matthew Fox, a Catholic priest who was asked to leave the Dominican order on 
account of feminist theology, refusal to condemn homosexuals, and rejection of original 
sin (Fox, 2008), proposes that the earliest Christians had not yet developed the Nature as 
Matter ideology.  In Fox‟s 1983 book, Original Blessing, he describes the creation-based 
spiritual tradition of the early church. This tradition was based on God‟s creative energy, 
the wonder of creation, and the idea that humanity is divine, yet capable of sinful choices 
(Fox, 1983). This conception of nature fits within the second view of nature Binde 
describes (2001). 
This view, which Binde calls Nature as Divine, assumes a close relationship 
between nature and God, and calls people to come to nature to become closer to God. The 
idea of finding God in nature is strong in the Franciscan tradition.  
[St. Francis of Assisi taught] unspoiled nature was thought to communicate to the 
Christian the transcendent, mystical, and unspeakable qualities of God much 
better than could be learnt from theological discourses based on written tradition 
(Binde, 2001, 19). 
The idea that the word of God can be studied not only from the Bible, but also from the 
"book of nature" was first expressed by St. Paul (Romans 1:20). According to the Nature 
as Divine view, nature was given intrinsic value because it is God‟s creation and can be a 
way to learn about God. In Genesis 1:31 God described creation as “very good.” Based 
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on the Nature as Divine outlook, man should not destroy nature because of this inherent 
value (Binde, 2001). 
 A third view described by Binde is Nature as Realm of Supernatural Forces. This 
position is based not on a separation between mind and matter, but rather on a distinction 
between civilization and wilderness (Binde, 2001). Binde claims this view is evidenced 
by local patron saints throughout Europe, where festivals are held throughout the spring 
and summer to celebrate the fertility and life force. When patron saints are celebrated 
within the city, worshipers are known to bring natural vegetation and agricultural produce 
symbolizing the life force of nature (Binde, 2001). Often shrines to patron saints are 
located in the wilderness far from human settlements (Pansa 1924 and Rossi 1969 cited in 
Binde, 2001). Many of the shrines to Catholic saints in southern Europe are found in 
locations where, pre-dating Christianity, deities related with the fertility of nature and 
vegetation had been worshipped (Edlund, 1987).  
 For the purpose of this project, the Nature as Divine viewpoint will be accepted as 
viable stance from which to base an environmental education curriculum. While not the 
only view of nature within Catholicism, this view that closeness with nature is akin to 
closeness with God has been accepted by the Franciscan tradition, Christian mystics from 
various orders, and coincides with the current social teaching of the Roman Catholicism 
in the sense that nature is inherently valuable, although the Church‟s social teachings 
place humans above the rest of creation in a way that the Nature as Divine viewpoint 
does not.  
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Need for Environmental Education in the Catholic Church 
 The Catholic Church taken a step closer to changing behavior of its members by 
recognizing environmental protection as one of the core values in creating a just society 
and living holy lives in the apostolic tradition, but there is a long way to go.  The United 
States Conference of Catholic Bishops expressed concern for the lack of familiarity with 
the Church‟s social teachings: 
Far too many Catholics are not familiar with the basic content of Catholic social 
teachings. More fundamentally, many Catholics do not adequately understand that 
the social teaching of the Church is an essential part of Catholic faith. This poses 
a serious challenge for all Catholics, since it weakens our capacity to be a Church 
that is true to the demands of the Gospel. We need to do more to share the social 
mission and message of our Church (USCCB, 1998, para. 1). 
While the USCCB publishes a series of books and pamphlets promoting Catholic 
social teachings, they do not design lessons for Catholic elementary school teachers. The 
USCCB makes the following plea to Catholic educators:  
We strongly urge Catholic educators and administrators to create 
additional resources and programs that will address the lack of familiarity 
with Catholic social teaching among many faculty and students. We 
encourage diocesan and local educators to promote curriculum 
development in the area of Catholic social thought and would like to see a 
model developed for faculty interested in this arena (USCCB, 1998, 
Directions for the future section, para. 3). 
A curriculum is needed to communicate the Catholic Church‟s social teachings. 
Although curriculum encompassing all of the Catholic social teachings is needed, the 
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current project will focus on the theme of Caring for God‟s Creation and preserving the 
spiritual traditions of the Catholic saints who found spiritual connection in nature. 
Catholic Schools as a Setting for Environmental Education 
Catholic schools make an ideal audience for the Church‟s environmental 
education efforts, as the purpose for Catholic schools existence is to pass on the Catholic 
faith in a way that the faith is understood, valued, and integrated into the students‟ lives 
(Field, 2001).  
While motivations for doing so may differ, environmental education and Catholic 
schools are both trying to nurture future generations who are concerned about and 
committed to making choices that will benefit the natural world and its human 
inhabitants. By focusing on Catholic schools, an audience not previously targeted by the 
environmental education community, environmental education can reach a large 
population who may not otherwise be exposed to environmental education and meet the 
Catholic Church‟s need to pass on the Catholic faith by promoting Catholic social 
teachings. 
Curriculum Development in Environmental Education 
 
 At the Tbilisi Intergovernmental Conference on Environmental Education (1977), 
representatives produced a set of objectives for environmental education ranging from 
awareness of the natural world to active participation in resolving environmental 
problems. The objectives follow as defined Hugerford, Peton and Wilke (1980, 45): 
Awareness: to help social groups and individuals acquire an awareness and 
sensitivity to the total environment and its allied problems. 
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Knowledge: to help social groups and individuals gain a variety of experience in, 
and acquire a basic understanding of, the environment and its associated 
problems. 
Attitudes: to help social groups and individuals acquire a set of values and feeling 
of concern for the environment and motivation for actively participating in 
environmental improvement and protection. 
Skills: to help social groups and individuals acquire skills for indentifying and 
solving environmental problems. 
Participation: to provide social group as and individuals with an opportunity to be 
actively involved at all levels in working toward resolution of environmental 
problems. 
In 1980, Hungerford, Peyton, and Wilke noticed a need within environmental 
education for a “cohesive strategy to guide developers toward goals which would 
facilitate the production of a citizenry competent to cope successfully with environmental 
issues” (Hungerford, et al., 1980, 42). They proposed four levels of goals and 
recommended their use in guiding curriculum development in EE: the Ecological 
Foundations Level, where students would gain sufficient knowledge about the 
environment and its processes to allow for sound decision making; the Conceptual 
Awareness Level, where students would learn how human actions influence the quality of 
the environment and that the results of these actions can be influenced through 
investigation, evaluation, values clarification, decision making skills, and citizenship 
action (Hungerford et al., 1980). The third level, Investigation and Evaluation Level, 
encourages curriculum that allows students to investigate environmental issues and 
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evaluate possible resolutions. The fourth level, Environmental Action Skills Level, aims to 
develop the skills necessary to take action in order to work toward equilibrium between 
quality of life and quality of the environment. 
Hungerford, Peyton, and Wilke (1980) note that in order for students to be willing 
and able to engage in Levels II, III, and IV, some level of environmental sensitivity must 
be reached. They claim that sensitivity will result from carefully developed programs at 
the Ecological Foundations and Conceptual Awareness levels. Since the current 
curriculum is being designed for the youngest students in formal education, the focus will 
be on the first level of Hungerford et al.‟s progression, the Ecological Foundations level.  
David Sobel, an expert in place-based education, has also recommended 
environmental education curriculum levels based on children‟s developmental stages. In 
his book, Beyond Ecophobia, Sobel describes three stages of development in children‟s 
formative years that should be of primary concern to parents and educators (Sobel, 1996). 
Environmental education should have a different style depending on whether the students 
are in early childhood (ages four to seven), middle childhood (ages eight to eleven), or 
early adolescence (ages 12 to 15) (Sobel, 1998).  
Sobel suggests that environmental education for children in the early childhood 
stage should focus on cultivating a sense of connectedness between children and nature to 
serve as an emotional basis for the more abstract ecological concept that everything is 
connected to everything else.  Sobel (1998) claims children at this stage have a natural 
affinity for animals and finding similarities between themselves and animals encourages 
empathy for the natural world. Appropriate activities for this age include stories, songs, 
moving like animals, and celebrating seasons (Sobel, 1998). Sobel recommends that for 
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students aged eight to eleven, appropriate environmental education consists of 
exploration of the nearby world, and that not until adolescence, when children begin to 
develop their sense of self and their place in society, should students be invited to engage 
in social action, or other “save the earth” type projects (Sobel, 1998). 
While educational goals and activities will differ depending on students 
developmental levels, quality curriculum should present a coordinated sequence of 
lessons aimed at meeting curricular goals (Elder, 2003). These goals, along with the 
scope and sequence of topics throughout grade levels should be based on the needs of 
students and teachers. Engelson and Yockers (1994), suggest that a needs assessment take 
place before the curriculum is developed to ensure that the final curriculum will be useful 
for those intended to use it. With clear curricular goals, and a scope and sequence 
detailing the conceptual framework of how to meet those goals, quality curriculum uses 
topics, units, and lessons that are designed to meet the selected goals (Wiggins and 
McTighe, 2005).  
Environmental Education for Grades K-2 
 
 The Minnesota Office of Environmental Assistance has created a set of guidelines 
for approaching environmental education in Minnesota in their Environmental Literacy 
Scope and Sequence (2002). This document provides environmental literacy benchmarks 
by grade level to assist in curriculum planning. Three benchmarks for grades K-2 are 
listed as follows: 
1) Social systems and natural systems are made of parts. 
2) Social systems and natural systems may not continue to function if some of 
their parts are missing. 
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3) When the parts of social systems and natural systems are put together, they 
can do things that they couldn‟t do by themselves. (MOEA, 2002, p. 13) 
The Minnesota Early Childhood Environmental Education Consortium has 
suggested several methods for providing environmental education to young children. 
These include learning stations, art, story time, and outdoor exploration (MN Early 
Childhood Environmental Education Consortium, 2002). These are suggested as methods 
appropriate in supporting active learning in young children because they allow for hands-
on learning, open-ended activities, and choice, what the publishers call the essential 
ingredients for active learning for early childhood.  
Engleson and Yockers (1994) recommend focusing on perceptional awareness in 
the early elementary years. They suggest lessons for this age group that help students use 
their senses to gather information from the environment and acquire aesthetic sensitivity 
to natural and built environments. 
As mentioned previously, David Sobel suggests that environmental education for 
children in grades K-2 should focus on fostering a sense of connectedness between 
children and nature. Appropriate activities to foster this connection include stories, songs, 
imitating animals, and celebrating seasons (Sobel, 1998).  
 Chapter Summary 
 
 In this chapter, the purpose and goals of environmental education were discussed 
along with how environmental education fits into the formal education system of schools. 
Catholic social teachings and Catholic views of nature were explored as a basis for 
including environmental education in Catholic faith development, and Catholic schools 
were determined to be an appropriate setting for environmental education based on the 
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goals of both environmental education and Catholic schools. Curriculum development in 
EE, specifically for the target audience of grades K-2 was explored. 
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Chapter Three 
Procedures 
 The purpose of this project is to develop an interdisciplinary curriculum aimed at 
increasing spiritual connections with nature, environmental sensitivity, and opportunities 
to develop personal environmental values, while meeting selected science standards for 
children in kindergarten at Holy Rosary School (HRS). While this curriculum is specific 
to HRS, it may benefit the larger environmental education community by providing a 
model for other Catholic schools that wish to use environmental education as a way to 




 The Cathedral of Our Lady of the Rosary Parish founded Holy Rosary School in 
1923.  Holy Rosary is one of twelve schools in the Diocese of Duluth and is a member of 
the Duluth Area Catholic Schools. Holy Rosary School is a K-8 Catholic school with 300 
students enrolled during the 2009-2010 school year. Classes range from 18-27 students 
with one to two classes at each grade level. (Holy Rosary School Website, 2009).  
The school grounds consist of a soccer field, basketball court, playground, and a 
hill that overlooks Lake Superior. To the south of the fenced-in school grounds is an 
easily accessible wooded area to either side of a staircase leading downhill away from the 
school. 
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Curriculum Design 
This curriculum will be designed using the best practices outlined in Chapter Two 
to meet the needs of teachers at HRS. The Wisconsin Department of Public Instruction‟s 
Guide to Curriculum Planning in Environmental Education (1994) will be used to guide 
the curriculum development process. The results of each of the following steps 
recommended in this guide will be provided in Chapter four. 
Needs Assessment 
 
 In order to establish what work needs to be accomplished for a curriculum of this 
sort to be developed and implemented at HRS, an informal needs assessment will be 
conducted. This ensures that the curriculum will meet the current needs of teachers and 
will help to guide the direction of the curriculum. 
 The informal needs assessment will take the form of conversations with the 
principal and participating HRS teachers. Topics discussed will include which grade level 
or levels to focus on, which standards to address, how often lessons should be conducted, 
the duration of lessons, and teacher-training needs (see Appendix A). 
Development of Curriculum Goal, Philosophy, and Conceptual Framework 
 
 Engleson and Yockers (1994) suggest that the goal of a curriculum must relate to 
the needs identified in the needs assessment process, the philosophy of any program 
should reflect the district‟s overall educational philosophy, and the conceptual framework 
should organize age-appropriate objectives in a developmental sequence that integrates a 
variety of subjects where appropriate.  
There are two goals for this curriculum: 
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1. Students will have the opportunity to develop a spiritual connection with nature, 
increase environmental sensitivity, and develop personal environmental values 
based on Catholic social teachings. 
2. Holy Rosary School will regularly utilize school grounds to meet diocesan 
curriculum outcomes. 
The underlying philosophy of this curriculum is based on environmental 
education philosophies along with Catholic social teachings, both described in Chapter 
Two. The curriculum will emphasize a hands-on, experiential, student-centered 
approach to learning by providing opportunities for students to explore their 
surroundings and let their own curiosity guide their learning. Catholic social teachings, 
specifically the theme of Caring for God‟s Creation, will be included in the curriculum. 
These teachings are meant to serve as a guide to building social justice and living lives 
of holiness amidst the challenges of modern society (USCCB, 2005).  The theme of 
Caring for God‟s Creation, along with examples lived by various Catholic saints, will be 
included in the curriculum to provide examples of what a  spiritual relationship with 
nature might look like within the context of Catholic environmental teachings. 
 The conceptual framework for this curriculum is guided by the Diocese of Duluth 
curriculum outcomes (see Appendix B) and the Minnesota Pollution Control Agency‟s 
Environmental Literacy Scope and Sequence (2007). Following completion of the 
informal needs assessment, a general scope and sequence will be developed (see 
Appendix C). Information from the informal needs assessment, Diocese of Duluth 
curriculum outcomes (Appendix B), and the Environmental Literacy Scope and Sequence 
(MPCA, 2007) will be used to ensure the lessons comprising the curriculum are quality 
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EE, developmentally appropriate, standards-based, and relevant to Holy Rosary School 
students and teachers.  
Development of Lessons 
 
 Following the completion of the scope and sequence of the curriculum, original 
lessons will be developed to address the intended themes, goals, and outcomes. The 
progression of lessons will be based on the aforementioned scope and sequence to be 
developed, seasonal changes in the environment, and the Catholic liturgical year. 
Development of Teacher Training 
 
Engleson and Yockers (1994) suggest that teachers will benefit from in-service 
preparation in environmental education content and methodology when implementing an 
environmental education curriculum. Trainings will be held with HRS teachers to 
familiarize them with the lessons. Selected lessons will be taught to HRS students, giving 
HRS teachers the opportunity to observe environmental education teaching methodology. 
Meetings with teachers will follow the teaching demonstration to allow for clarification 
of the content and methodology of the lesson. These trainings will serve both as an initial 
test run of the lessons and as an opportunity for HRS teachers to become more confident 
in teaching environmental education. Teachers will be asked for feedback on the lesson 
format and content.  
Evaluation 
 
 Lessons will be reviewed by a committee from the University of Minnesota 
Duluth with expertise in environmental education and formal K-12 education. Lessons 
will also be reviewed by HRS teachers, administrators, and religious educators. Lessons 
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will be reviewed for appropriate goals, objectives, background information, content, 
activities, and assessment, as well as alignment of these areas. A pilot test of the 
curriculum will be conducted during the spring of 2010 and lessons will be revised as 
needed (see Appendices D and E). 
 Lessons will not be formally evaluated to determine if the goals of this curriculum 
are achieved (see Chapter One). Establishing whether students develop a spiritual 
connection with nature, increase environmental sensitivity, and develop personal 
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Chapter Four 
Results and Discussion 
 The purpose of this chapter is to communicate the results of each of the 
curriculum development steps described in Chapter Three and recommended by Engleson 
and Yockers in the Wisconsin Department of Public Instruction‟s Guide to Curriculum 
Planning in Environmental Education (1994). 
Needs Assessment 
 
 Selected teachers and administrators at Holy Rosary School (HRS) took part in an 
informal needs assessment pertaining to the development of an environmental education 
curriculum for students at HRS during the spring of 2010. This assessment took the form 
of conversations with the school principal and teachers and a brief questionnaire filled 
out by the teachers in grades K-2 (see Appendix B). 
 The following recommendations came out of the needs assessment: 
1. The curriculum should focus on grades K-2 to increase instructional time devoted 
to science in these grades.  
2. The curriculum should be interdisciplinary, including Diocese of Duluth 
Curriculum Outcomes for science and religion. 
Development of Curriculum Goal 
 The goals of the curriculum were developed in accordance with the USCCB 
recommendations on teaching Catholic social teachings along with environmental 
education research on values formation and are as follows: 
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1. Students will have the opportunity to develop a spiritual connection with nature, 
increase environmental sensitivity, and develop personal environmental values 
based on Catholic social teachings. 
2. Holy Rosary School will regularly utilize school grounds to meet diocesan 
curriculum outcomes. 
Development of Curriculum Philosophy 
 
The underlying philosophy of this curriculum is based on environmental 
education philosophies along with Catholic social teachings. The curriculum uses a 
hands-on, experiential, student-centered approach to learning by providing opportunities 
for students to explore their surroundings. Catholic social teachings, specifically the 
theme of Caring for God‟s Creation, is instrumental in the curriculum. The theme of 
Caring for God‟s Creation, along with examples lived by various Catholic saints, was 
included in the curriculum to provide examples of what a spiritual relationship with 
nature might look like within the context of Catholic environmental teachings. 
Development of Conceptual Framework 
 
 The conceptual framework for this curriculum is guided by the Diocese of Duluth 
curriculum outcomes (Appendix B) and the Minnesota Pollution Control Agency‟s 
Environmental Literacy Scope and Sequence (2007). A scope and sequence was 
developed (see appendix F) to guide the development of lessons based on the informal 
needs assessment, Diocese of Duluth curriculum outcomes (Appendix B), and the 
Environmental Literacy Scope and Sequence (MPCA, 2007) was used to ensure the 
lessons comprising the curriculum are quality EE, developmentally appropriate, 
standards-based, and relevant to Holy Rosary School students and teachers.  
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Development of Lessons 
 
 During the summer of 2010 a series of nine lessons for each grade level, which 
equates to one lesson per month of the school year. Along with providing quality, 
developmentally appropriate environmental education based on the Diocese of Duluth 
curriculum outcomes for each grade level, the following considerations were regarded 
during lesson development as per the scope and sequence: lessons for all grades utilize 
Holy Rosary School‟s grounds as much as possible in exploring the Catholic social 
teaching of Caring for God‟s Creation, lessons for kindergarten emphasize establishing a 
personal relationship with the natural world by exploring God‟s creation with the five 
senses and introducing students to the theme of the four seasons, lessons for first grade 
focus on stewardship of the earth by emulating the examples of Catholic saints, and 
lessons in second grade delve deeper into the Caring for God’s Creation theme by 
investigating what students themselves can do in their own community to be good 
stewards of the natural world. The second grade lessons also explore connections 
between environmental stewardship and the Catholic liturgical calendar. 
Development of Teacher Training 
 
 Holy Rosary kindergarten, first, and second grade teachers participated in a 
combination pilot test and teacher training in February of 2011. A representative lesson 
was modeled for each classroom, giving teachers an opportunity to observe the 
environmental education techniques used in the curriculum. Following the training, 100 
percent of the Holy Rosary teachers polled indicated they would feel comfortable 
teaching the piloted lesson to their class (see Appendices D and E for Pilot Test Feedback 
Form and teacher responses).   
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Evaluation 
 
 Lessons were reviewed by a committee from the University of Minnesota Duluth 
with expertise in environmental education and formal K-12 education in the fall of 2010. 
The reviewed the lessons for appropriate goals, objectives, background information, 
content, activities, and assessment, as well as alignment of these areas. Changes to the 
curriculum following this review included replacing four of the second grade lessons 
which did not entirely fit the theme of Caring for God’s Creation, but were included 
based on their focus on Catholic spirituality or the second grade science outcomes. These 
lessons were replaced by ones that gave students the opportunity to focus on being 
stewards in their own community by examining their role in caring for the land, water, 
and air of God’s creation. 
 Several lessons from the second grade curriculum were piloted during the fall of 
2010. In February of 2011, combination pilot test/teacher training was held in which one 
representative lesson was tried in each of the four primary classrooms (one kindergarten, 
two first grades, and one second grade). Following the pilot, participating teachers were 
asked to give feedback on goals, objectives, background information, content, activities, 
and assessment of the lessons. The lessons were well received, and all written feedback 
was positive. For specific feedback, see Appendix E. 
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Chapter Five 
Summary 
Reflection on the Process 
 The final product of this project is a curriculum comprised of twenty-seven 
lessons for students in kindergarten, first, and second grade at Holy Rosary School. An 
informal needs assessment indicated that the curriculum should focus on grades K-2 to 
increase instructional time devoted to science in these grades. The needs assessment 
specified the curriculum should be interdisciplinary, including Diocese of Duluth 
Curriculum Outcomes for science and religion. 
 The curriculum goals were developed in accordance with the United States 
Conference of Catholic Bishops recommendations on teaching Catholic social teachings 
along with environmental education research on values formation and are as follows: 
1. Students will have the opportunity to develop a spiritual connection with nature, 
increase environmental sensitivity, and develop personal environmental values 
based on Catholic social teachings. 
2. Holy Rosary School will regularly utilize school grounds to meet diocesan 
curriculum outcomes. 
 With the curriculum goals and results of the informal needs assessment in mind, I 
developed a scope and sequence, first by choosing themes to address at each grade level, 
then creating goals for each lesson in the curriculum.  
 Following the scope and sequence, I began writing lessons for the curriculum. I 
was mindful of creating lessons that did not require excessive materials. I wanted the 
lessons to be as teacher-friendly as possible, and did not want finding the necessary 
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materials to stand in the way of teachers‟ willingness to undertake implementing the 
curriculum. Instead, I relied on the attributes of Holy Rosary School‟s grounds, and the 
innate excitement of quality environmental education. This approach appears to have paid 
off; following the pilot test, Holy Rosary teachers have indicated they are pleased with 
the lessons.   
Reflection on the Significance 
 Inclusion of environmental protection as a theme of Catholic social teachings 
indicates it is one of the core values of the Catholic faith. While the United States 
Conference of Catholic Bishops have encouraged diocese to promote curriculum 
development in the area of Catholic social thought, I have not been able to find 
environmental education curriculum designed for the Catholic elementary students.   
 This curriculum was written for a specific site, Holy Rosary School in Duluth, 
MN. The significance of this curriculum will be to strengthen the science program in the 
primary grades, to utilize the school grounds, and, I hope, for students to develop spiritual 
connections with nature, environmental sensitivity and pro environmental values 
consistent with Catholic social teachings. Since values formation begins during early 
childhood, this project focused on curriculum for the youngest students at Holy Rosary 
School. 
 Should this curriculum be revised to meet the needs of the widespread Catholic 
school population, the field of environmental education might be able to reach a large 
number of students we would not otherwise contact, and the benefits mentioned above 
could reach some of the millions of Catholic elementary students in the United States.   
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Future Plans 
 The curriculum received positive feedback from the Holy Rosary teachers 
following the pilot test. The second grade teacher has already implemented a number of 
lessons, and based on teacher feedback I anticipate further implementation in the primary 
grades. 
 Establishing whether or not the curriculum outcomes of increasing spiritual 
connections with nature, environmental sensitivity, and pro environmental values are 
indeed achieved with the curriculum is outside the scope of this project, but I hope that 
this research might be conducted at some point in order to further strengthen the 
curriculum.  
 The principal of Holy Rosary School is very supportive of the prospect of using 
environmental education as a means to foster pro environmental values and behaviors in 
line with Catholic social thought. Several efforts are underway to green the school 
building and grounds, and a middle school environmental service project elective has 
been added to the curriculum. 
Conclusion 
 Ideally, with the use of this curriculum, students in the primary grades at Holy 
Rosary School will be exposed to meaningful outdoor experiences that research suggests 
will be instrumental in forming the values and attitudes toward the environment they will 
carry with them the rest of their lives (Wilson, 1996). The inclusion of a spiritual 
component to this curriculum supports this likelihood as spiritual and religious principles 
are strongly associated with personal values.  
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 It is my hope that this curriculum will benefit Catholic school teachers in their 
efforts to enrich the spiritual lives of their students for years to come, and that students 
will find in nature something so beautiful, so awe inspiring, so serene – that it touches 










CARING FOR GOD’S CREATION 
References 
Athman, J. & Monroe, M. (2004). The effects of environment-based education on 
 students‟ achievement motivation. Journal of Interpretation Research, 9(1), 9-25. 
 
Argyle, M., & Beit-Hallahmi, B. (1975). The social psychology of religion. London: 
Routledge.  
 
Ballantyne, R.R., & Packer, J.M. (1996). Teaching and learning in environmental 
education: Developing environmental conceptions. Journal of Environmental 
Education, 27, (2), 25-32. 
 
Bartosh, O., Tudor, M., Ferguson, L., & Taylor, C. (2006). Improving test scores through 
environmental education: Is it possible? Applied Environmental Education and 
Communication, 5, 161-169. 
 
Bergant, D. (1998). The earth is the lord’s: The bible, ecology, and worship. American 
essays in liturgy. Collegeville, MN: Liturgical Press. 
 
Booth, A. L. (1999). Does the spirit move you? Environmental spirituality. 
Environmental 
Values, 8, 89-105. 
 
Braus, J. & Wood, D. (1993). Environmental education in the schools: Creating a 
program that works! Washington, DC: Peace Corps Information Collection and 
Exchange. 
 
Caduto, M. (1985). A guide on environmental values education. Paris, France: United 
Nations Educational, Scientific, and Cultural Organization (UNESCO). 
 
Caine, R. S. E. (2003). Eco-spirituality. Encounter: Education for Meaning and Social 
Justice, 16(2), 48-51. 
 
Carr, D. (1995). Towards a distinctive concept of spiritual education. Oxford Review of 
Education, 21(1), 83–98. 
 
Christ, C. P. (1989). Rethinking theology and nature. In  J. Plaskow & C. P. Christ (Eds.), 
Weaving the visions: New patterns in feminist spirituality (pp. 314-325). San 
Francisco: Harper Collins Publishers.  
 
Chwala, L. (1998). Significant life experiences revisited: a review of research on sources 
of pro-environmental sensitivity. The Journal of Environmental Education, 29(3), 
11-21. 
 
Dyson, J., Cobb, M., & Forman, D. (1997). The meaning of spirituality: a literature 
44 
CARING FOR GOD’S CREATION 
review. Journal of Advanced Nursing, 26(6), 1183-1188. 
 
Education Development Center and Boston Schoolyard Funders Collaborative. (2000). 
 Schoolyard learning: The impact of school grounds. Retrieved April 9, 2010 from 
 EDC Website: http://www.edc.org/GLG/schoolyard.pdf 
 
Eisler, R. (1995). The chalice and the blade: Our history, our future. New York: 
HarperCollins Publishers.  
Englebert, O. (1979). St. Francis of Assisi: A biography. Ann Arbor, Michigan: Servant 
Publications. 
 
Engleson, D. C., & Yockers, D. H. (1994). A guide to curriculum planning in 
environmental 
education. Madison, WI: Wisconsin Department of Public Instruction. 
 
Environmental Education & Training Partnership (EETAP). (2004). How environmental 
education is used in schools. EETAP Resource Library: Advancing education and 
environmental literacy. Retrieved April 9, 2010 from EE Link Website: 
http://eelink.net/eetap/info120.pdf 
 
Flanagan, R. (2006). Education and the environment: Partners for change. Retrieved 
 April 9, 2010 from EETAP Website: www.eetap.org/media/pdf/PartnersFINAL 
 _4_5_06.pdf 
 
Griffith, Gabriel. (2009). Catholic environmental education and the wisdom of St. 
Thomas. Carmelite Review, 48(4), 6 and 18. 
 
Gyatso, T. (1999). Ancient wisdom, modern world: Ethics for the new millennium. 
London: Abacus. 
 
Haluza-Delay, R. (2000). Green fire and religious spirit. Journal of Experiential 
Education, 23(3), 143-149. [electronic version].  
 
Ham, S. & Sewing, D. (1988). Barriers to environmental education. Journal of 
Environmental Education. 19(2), 17-24. 
 
Hines, J., Hungerford, H., & Tomera, A. (1987). Analysis and synthesis of research on 
responsible environmental behavior: A meta-analysis. Journal of Environmental
 Education. 18, 1-8. 
 
Holy Rosary School. (2009). Admissions. Retrieved April 10, 2010 from: 
http://www.holyrosarymn.org/admissions 
 
Hungerford, H., & Volk, T. (1990). Changing learner behavior through environmental 
education.  Journal of Environmental Education, 21(3), 8-21. 
 
45 
CARING FOR GOD’S CREATION 
Izzi Deen, M. V. (1996). Islamic environmental ethics: Law and society. In R. S. Gottlieb 
(Ed.), This sacred earth: Religion, nature, environment (pp. 164-173). New York: 
Routledge. 
 
National Catholic Educational Association. (2007). Annual Statistical Report on Schools, 
Enrollment and Staffing. Retrieved October 28, 2007, from, National Catholic 
Educational Association Website: http://www.ncea.org/news/AnnualDataReport 
 
National Environmental Education and Training Foundation. (1997). Environmental 
education: Science-based balanced, and effective. Washington, D.C. 
 
North American Association for Environmental Education (NAAEE). (n.d.) Events that 
 have influenced EE in the United States. Retrieved April 9, 2010 from EE Link 
 Website: http://eelink.net/perspectives-timeline.html 
 
Ormrod, J. (2006). Educational psychology: developing learners. (5
th
 Ed.) Upper Saddle 
River, NJ: Pearson Prentice Hall. 
 
Osterlund, M. (2007). The provision of environmental education at northern Midwest 
Protestant Christian camps (Master‟s thesis). University of Minnesota, Duluth, 
MN. 
 
Peterson, A. L. (2001). Being human: Ethics, environment, and our place in the world. 
Berkeley, CA: University of California Press. 
 
Pope John Paul II. (1990). Peace with God the creator, peace with all creation. Retrieved 




Pope John Paul II, and Patriarch Bartholomew I. (2002). Declaration on the environment. 
Retrieved on October 28, 2007, from Catholic Conservation Center Website: 
http://conservation.catholic.org/declaration.htm 
 
Second Vatican Council. (1965). Pastoral Constitution on the Church in the Modern 
World (Gaudium et Spes). Section 69.  
 
Sobel, D. (1996). Beyond ecophobia: Reclaiming the heart in nature education. Great 
Barrington, MA: Orion Society. 
 




Spretnak, C. (1988). Postmodern directions. In D. R. Griffin (Ed.), Spirituality and 
society: 
46 
CARING FOR GOD’S CREATION 
Postmodern visions (pp. 33-40). Albany, NY: State University of New York 
Press. 
 
Starhawk. (2004). The earth path: Grounding your spirit in the rhythms of nature. San 
Francisco: HarperCollins Publishers. 
 
Stern, P. (2000). Toward a coherent theory of environmentally significant behavior. 
Journal of Social Issues. 56(3), 407-424. 
 
UNESCO-UNEP. (1976). The Belgrade Charter: A global framework for environmental 
education. Connect: UNESCO-UNEP Environmental Education Newsletter, 
1(1), 1-2. 
 
UNESCO-UNEP. (1978). The Tbilisi Declaration. Connect: UNESCO-UNEP 
Environmental 
Education Newsletter, 3(1), 1-8. 
 
UNESCO-UNEP (1992). UNCED: The Earth Summit. Connect: UNESCO-UNEP 
Environmental Education Newsletter, 17, 1-8. 
 
USCCB (1998). Sharing Catholic social teaching: Challenges and directions. 
Washington, 
DC: USCCB Publishing. Retrieved March 4, 2008 from USCCB Website: 
http://www.usccb.org/sdwp/projects/socialteaching/socialteaching.shtml 
 
USCCB (2005). Themes of Catholic social teaching. Washington, DC: USCCB 
Publishing. 
Retrieved on November 11, 2007, from USCCB Website: 
http://www.usccb.org/sdwp/projects/socialteaching/ excerpt.shtml 
 
Webb, L.D., Metha, A., & Jordan, K.F. (2007). Foundations of American education. (5
th
 
Ed.) Upper Saddle River, NJ: Pearson Prentice Hall. 
 
White Robed Monks of St. Benedict. (2000). On a Catholic spirituality: Compassionate 
presence in action. Retrieved on April 7, 2010, from White Monks of Saint 
Benedict Website: http://www.whiterobedmonks.org/spirit.html 
 
Wiggins, G. & McTighe, J. (2005). Understanding by design. (2
nd
 Ed.) Alexandria, VA: 
Association for supervision and Curriculum Development. 
 
Wilson, Ruth. (1994). Starting Early Environmental Education During the Early 
Childhood  Years (ERIC Digest). Columbus, OH: ERIC Clearninghouse for Science, 
 Mathematics and Environmental Education. 
 
Worldwatch Institute. (1999). State of the world 1999: A Worldwatch Institute report on 
progress toward a sustainable society. New York: W.W. Norton & Company. 
47 
CARING FOR GOD’S CREATION 
 
Zenner, M. (2003). Ecology as a mitzvah. In W. Jacob and M. Zemer (Eds.), 
Environment 




CARING FOR GOD’S CREATION 
Appendix A 
Needs Assessment Letter and Questionnaire  
 
 
April 26, 2010 
 
Dear K-2 Teachers, 
 
As some of you know, I am writing an environmental education curriculum specifically 
for Catholic schools for my M. Ed in environmental education final project.  
 
After a lot of research into the Church’s position on environmental teachings and a few 
conversations with Jesse, I have come up with the curriculum goals below. Lessons will 
occur over the course of the school year and will incorporate the liturgical calendar, 
school ground nature study, and saints’ days. Before I start writing the lessons, I’m 
looking for your input to increase the likelihood the final product will be something you 
want to use and will feel comfortable teaching.  
 
Please take a few minutes to complete this informal needs assessment, and return to 







1. Students will have the opportunity to develop a spiritual connection with nature, 
increase environmental sensitivity, and develop personal environmental values 
based on Catholic social teachings. 
2. Holy Rosary School will regularly utilize school grounds to meet diocesan 
curriculum outcomes. 
 
Enclosed are the diocesan science standards for your grade level. I have highlighted the 
standards that can easily be covered through environmental education. Please indicate 
if there are any of these standards you definitely want me to include or exclude in this 
curriculum.   
 
What else should I consider to increase the likelihood that this curriculum will be used? 
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Appendix B 




Diocese of Duluth Religion Outcomes Lesson(s) in which outcome is 
addressed 
Students will participate in different ways of 











Students will participate in activities that show 









Diocese of Duluth Science Outcomes  
Students will practice the scientific process 
skill of observation 
September 
October 
Identify, describe, and sequence the four seasons 




Identify the difference between living and 
nonliving things 
November 
Identify and describe an animal habitat December 
Identify physical characteristics of animals December 
Identify and describe different types of weather February 
Identify sources of light, both god-made and 
artificial 
March 
Develop a definition of a seed in terms of what a 
seed does 
May 
Identify the needs of plats: soil, water, air, sunlight May 
Name the 5 senses through which human beings September 
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experience the world 






Diocese of Duluth Religion Outcomes Lesson(s) in which outcome is 
addressed 
Students will understand saints as people who 










Students will be aware of God’s creation  October 
December 
April 
Students will explore ways we can show we care 










Diocese of Duluth Science Outcomes  
Students will explore the scientific process skill of 
communication 
December 
Students will practice the scientific process skills of 
observation and measurement 
February 
May 
Students will practice the scientific process skill of 
prediction 
May 
Identify the four parts of most plants: root, stem, 
leaves, and flowers/fruits 
May 
Identify the needs of plats: soil, water, air, sunlight 
 
May 
Record and interpret plant growth May 
 
Second Grade 
Diocese of Duluth Religion Outcomes Lesson(s) in which outcome is 
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addressed 
Appreciate the liturgical seasons of the year 
(Advent, Christmas, Lent, Holy week, Easter, 




Students will understand that we must include all 
people in our caring and good actions 
January 
God give us his voice in our hearts – our 
conscience – so that we can choose to do what 









Diocese of Duluth Science Outcomes  




Students will practice the scientific process skill of 
observation 
December 
Students will practice the scientific process skills of 
comparing and contrasting 
December 
February 
Students will practice the scientific process skill of 
classifying 
November 
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Appendix C 
 
Scope and Sequence 
 
 
 Kindergarten 1st Grade 2nd Grade 
Year-long themes 
 1. How can we 
establish a 
relationship with 
God’s creation using 
our five senses 
through the changing 
seasons? 
1. How can we 
become better 
caretakers of God’s 
creation through 
following the 
examples of the 
many Catholic saints 
who found 
inspiration in the 
natural world?  
1. How can we 
become good 
stewards of the 
natural world in our 
own community? 
2. How does 
environmental 
stewardship fit into 
the Catholic liturgical 
calendar? 
Monthly Lessons 
September Students will explore 
God’s creation near the 
school grounds using 
their 5 senses 
Students will search 
picture books for saints 
whose names begin 
with each letter of the 
alphabet. 
Students will take part 
in a guided meditation 
on peace. They will 
write a short poem 
about something in 
nature that gives them a 
peaceful feeling. 
October Students will explore the 
schoolyard using their 
senses to find signs of 
autumn 
Students will learn 
about the life of St. 
Francis and try seeing a 
disliked aspect of 
nature in a new light. 
Students will discover 
the ecological benefits 
of Holy Rosary’s annual 
Cleanathon. 
November Students will learn what 
characteristics are 
shared by living things in 
God’s creation and how 
they are different from 
non-living things 
Students will learn 
about St. Cecilia and 
find natural items to 
construct a musical 
instrument 
Students will 
understand why some 
things should be kept 
out of the garbage and 
learn about alternatives 
such as recycling and 
composting. 
December Students will explore the 
schoolyard using to find 
evidence of animals 
surviving despite winter 
weather. 
Students will become 
familiar with St. Juan 
Diego and will find that 
beauty can be found in 
nature even in the 
midst of winter 
Students will explore 
the symbolism of the 
Advent wreath and 
closely observe 
evergreen branches to 
make comparisons. 
January Students will use their 
senses to experience 
winter in God’s creation 
and compare this season 
Students will become 
familiar with St. 
Anthony of the Desert. 
Like St. Anthony, they 
Students will develop 
skits to show each other 
simple things they can 
do to reduce air 
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to others. will practice turning 
inward using 
meditation.   
pollution in God’s 
creation. 
February Students will study 
individual snowflakes as 
well as accumulated 
snow to gain an 
appreciation on the 
beauty of snow.  
Students will become 
familiar with the life of 
St. Brigid and will 
explore their school 
grounds to find suitable 
materials to create a St. 
Brigid’s Cross 
Students will learn how 
to keep the water of 
God’s creation clean 
and healthy. 
March Students will understand 
that there are many 
sources of light, the 
most powerful being the 
sun. Students will 
understand that Jesus is 
as important to our lives 
as light. While light helps 
us to see the world, 
Jesus helps us to see the 
divine. 
Students remember St. 
Patrick and will listen to 
several Irish blessings 
evoking nature and 
write their own 
blessing. 
Students will 
understand that the 
seasons are changing 
both in God’s creation 
and in the church, and 
will use a labyrinth as a 
prayer aid to help them 
identify areas of their 
life in which they could 
become closer to Jesus. 
April Spring: Students will 
explore the schoolyard 
using their senses to find 
signs of spring. 
Students will learn the 
story of St. George, and 
use his example to find 
strength in the idea 
that God is always with 
them, wherever they 
go and whatever they 
do. 
Students will be 
introduced to the 
concept of the 
watershed, learn that all 
of God’s creatures 
depend on water, and 
trace the journey of 
rainfall through the 
school grounds. 
May Students explore the 
school grounds looking 
for seeds and will learn 
the role of seeds a 
plant’s life cycle. 
Students will learn 
about St. Isidore and 
will participate in 
gardening to learn 
about plants. 
Students will draw 
connections between 
characteristics of 
mothers they know, 
Holy Mother Mary, and 
Mother Earth, study the 
many names for Mary 
based on motherhood 
and nature, and come 
up with their own 
special name for Mary. 
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Appendix D 
 
Pilot Test Feedback Form 
 
Email Sent February 1, 2011: 
 
Greetings Primary Teachers! 
 
Happy Catholic Schools Week! I am so happy to have the opportunity to spend the 
day at Holy Rosary this Thursday, February 3rd in order to pilot test a few lessons 
from my curriculum. This is a required component of my M.Ed. program and I really 
appreciate your help.  
 
The pilot test is my opportunity to try out these lessons with actual classrooms, as 
well as collect your feedback about what will work, what won’t, and any other 
improvements you suggest once you observe the lesson being taught.  
 
I have attached a comment form that I will ask you to fill out on Thursday. Don’t feel 
like you have to look at it before then unless you want to. I will bring it along then. 
Please be honest, even if you have something critical to say. I’m happy to change 
anything to make it more beneficial for your students. As a small thank you for your 
time and cooperation, I’m going to order Chinese, so unless you don’t like Chinese, 
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Caring for God’s Creation Pilot Test 
 
Date:    Grade:                               Lesson: 
 

















































































    
 
Would you feel comfortable teaching this lesson? 
 
If not, what information or further training would you want before teaching 
this lesson?  
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Appendix E 
Pilot Test Feedback  
 
Caring for God’s Creation Pilot Test 
 
Date:    Grade:                               Lesson: 
 
























































100% 0% 0%  The exploration that took place 
outside was engaging, thought 
provoking and met everyone’s 
needs. 
 I liked your connecting St. Anthony 





100% 0% 0%  Very good way to achieve 
objectives. Great background 
information. Moving to the outside 
world to complete objectives! Very 
Concrete! 
 The class actually meditated for 






100% 0% 0%  The background information was 
adequate prior to exploring the 
outdoors. They knew what to look 
for. 






100% 0% 0%  There was the right amount of 
information during the initial 
presentation, moving nicely into 
the outdoor activities. 
 Just enough for the class to 
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understand why they were doing 
what they were doing. 
 I LOVED that she used Lake 
Superior – it’s my classroom view. 
She got the kids thinking about 
Lake Superior and how, as a 
community, we are responsible for 





100% 0% 0%  The children were very interested 
and engaged throughout the 
lesson. The right amount of time 
was spent on each activity. God’s 
creation of the earth was 
integrated very well. 
 I do wish we could have stayed out 
longer and tried meditating outside 
– if only it had been warmer. 
 The class was kept moving and 
engaged. 










    The students loved the lesson. We 
need to do more of these types of 
activities. Nice hands on learning! 
 I really liked the fact that this is 
something that could be used 
again and again (centering prayer) 
nice calming tool. Your possible 
connections to other subjects are 
great too. 
 Very well done and I will carry on! I 
was impressed! 
 Great lesson! 
 
Would you feel comfortable teaching this lesson? 100% responded “yes” 
 
If not, what information or further training would you want before teaching 
this lesson?  NA 
58 







































CARING FOR GOD’S CREATION 
 
Caring for God’s Creation: A K-2 Environmental Education 
Curriculum for Holy Rosary School, Duluth, MN 
 
 
Kindergarten   
September Lesson Plan – Learning about God’s Creation through our 
5 senses 
 
Concept / Topic To Teach: Senses 
Goal: Students will explore the school grounds using their 5 senses 
Objectives:  
 Students will be able to name the five senses  
 Students will be able to correlate the each of the five senses with their corresponding 
body part 
 Students will be able to express their most amazing discovery  
Diocese of Duluth Science Outcomes Addressed:  
 Name the 5 senses through which human beings experience the world 
 Match the five senses to their corresponding body parts 
 Students will practice the scientific process skill of observation 
Diocese of Duluth Religion Outcomes Addressed:  
 students will participate in different ways of giving thanks to God for creation, family, 
and ourselves 
 students will participate in activities that show we care for God’s creation 
Required Materials: 
 Senses Record Sheet 
 Prayer of Thanksgiving Sheet 
 Pen for teacher  
HRS Library Materials: Books on the five senses 
Anticipatory Set:  
Ask students what they know about science. After a short brainstorm, explain to students that 
one thing that all scientists have in common, whether they are working in a laboratory or 
learning in a classroom, is that they use their 5 senses to find evidence, or clues, to answer 
questions about the world. Ask for volunteers to name the five senses and match them to their 
associated body parts. Write them where all can see as they are named. Tell students that we 
will be using our senses to learn about the world God created, starting with our very own 
schoolyard.  
Step-By-Step Procedures:  
 Go over behavioral expectations for going outside (stay with the group, classroom rules 
apply – this is not recess, how the teacher will get students’ attention, etc.) 
 Take children outside to three different areas of the schoolyard (playground, wooded 
area by the steps, grassy area – either field or hill). If you have other adults around, you 
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may want to divide into groups rotate through the sites.  
 At each site, ask children to take a few minutes to look, listen, touch, and hear the world 
around them.  Circulate through students to keep them on task and make suggestions. 
Use Senses Record Sheet (found at the end of this lesson to guide students’ explorations 
and record their findings as a group.  Take some time to encourage students to share 
their discoveries with the group. TAKE A FEW PICTURES AT EACH SITE TO USE 
SUBSEQUENT LESSONS 
 Return to classroom to wrap up lesson. 
Lesson Questions:  
 How is what we saw (heard, felt, etc.) in the woods the same (or different) from what 
we saw on the playground? 
 What would our findings be like if the weather was different? 
 Why might there be different living things in the different places around our school? 
 Which things that we see/hear/smell were made by God, and which were made by 
people? 
  Can you find anything made by animals? 
Assessment Based On Objectives:  
 Call on students to find out if students can name the five senses and match them with 
their corresponding body part.  
 As a group, write a prayer of thanksgiving for the wonders of God’s creation on the 
board or chart paper using the format on the Prayer of Thanks page.  
Closure: 
 End by asking students to reflect on the most amazing finding they discovered with one 
of their senses. Have students share with a partner or the whole group. 
Possible Connections To Other Subjects:  
 Reading readiness: Look for things that start with a particular letter or sound 
 Math: Count the number of various things you come across (leaves on a branch, cracks 
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Senses Record Sheet 
(To be worked on together as a class) 
 We See We Hear We Smell We Feel  
Playground 
(Look up at the sky 
and down at the 
ground, stand in 
different places 






(Close your eyes 
and cup your ears, 
face one direction 
and then another) 
(Get down and 
smell the 
woodchips, smell 
the air facing 
different 
directions) 
(What is the 
roughest thing you 
can find? The 
softest? 
Smoothest?) Is the 
temperature the 
same everywhere on 










(Look up at the sky 
and down at the 
ground, look behind 
and under things) 
(Close your eyes 
and cup your ears, 
face one direction 
and then another) 
(Take a deep 
breath through 
your nose. Have 
students crush 
leaves to bring our 
their scents) 





(What is the 
farthest thing we 
can see when we 
look towards ___? 
What do the 






(What can we hear 
that we don’t 
see?) 
(Get down and 
smell the grass. 
Smell the dirt. 
What does it smell 
like?) 
(Close your eyes and 
feel the grass with 
your fingers, then 
with the back of 
your hand, your 
elbow. Does it feel 
the same no matter 
how you touch it?) 
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Prayer of Thanks 
 
Dear God, Thank you for this day. 
Thank you for the many wonders of your creation. 
Thank you for the ____________ I smelled with 
my_____________. 
Thank you for the _______________ I heard with my 
_______________. 
Thank you for the ______________ I saw with 
my_________________. 
Thank you for the ______________ I tasted with 
my______________. 
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Kindergarten  
October Lesson Plan – Fabulous Fall 
 
Concept / Topic To Teach: The season of autumn in God’s creation  
Goal: Students will explore the schoolyard using their senses to find signs of autumn 
Objectives:  
 Students will be able to draw at least three differences between summer and autumn 
Diocese of Duluth Science Outcomes Addressed:  
 Identify, describe, and sequence the four seasons in our area 
 Students will practice the scientific process skill of observation 
Diocese of Duluth Religion Outcomes Addressed:  
 God is the loving Creator of all things   
o students will participate in different ways of giving thanks to God for creation, 
family, and ourselves 
o students will participate in activities that show we care for God’s creation 
Required Materials: 
 Camera  
 Photos taken during the September lesson 
HRS Library Materials: Books about Fall 
Anticipatory Set: Ask students to think back to the very first day of school. Ask them to close 
their eyes and try to remember what the weather was like, what the trees and flowers looked 
like, what animals were around. Ask students to share what they remember. Show them the 
photographs taken during the September lesson and add any additional observations. 
Step-By-Step Procedures: 
 Take students outside and encourage them to look for evidence in God’s creation that 
the season is turning into autumn.  
 Take photos in the same areas you did in September (playground, wooded area by the 
steps, and a grassy area – either field or hill). You will use these in a later lesson. 
 At each site, show students the September photos so they can look for differences. 
 Discuss some of the changes students notice. They may include the following: leaves 
change color and fall off as the days get shorter and there is less sun available for them 
to make food, the flowers on plants turn into fruits and seeds that will grow when the 
conditions are just right, plants dry up and die and will be replaced by the next 
generation, birds that can’t find enough food where they are move south where it is 
warmer and food is more abundant. 
 Return to the classroom and discuss how God’s creation has changed since September.  
Write these ideas down. Compare this list to the list from their first day of school 
memories and the September pictures. 
Lesson Questions:  
 Is the weather today more like summer or fall? 
 Do you still see any signs of summer? (Green leaves remaining on tress, insects flying 
around, hardy flowers still in bloom – species that may still be around include black-
eyed Susans, aster, ox-eye daisy, aster, goldenrod, clover, and dandelion) 
 Do you think it’s easier for animals to find what they need to survive in summer or 
autumn? Why? 
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Assessment Based On Objectives: 
Fold a piece of plain paper in half. Have students copy the word “Summer” on the top of one 
half of the paper and “Autumn” or “Fall” on the other half. Ask students to draw two different 
pictures of God’s creation, one in the summer and one in autumn. Explain that the picture 
should show three differences between the two seasons.  
 Closure: Invite students to share their favorite thing they learned about the season of autumn. 
Possible Connections To Other Subjects: 
 Math – students can graph daily temperatures and look for trends as the seasons 
change.  
 Art – students can collect especially beautiful leaves and preserve them by submersing 
thin branches in a mixture of 1 part glycerin and 2 parts hot water. The leaves will 
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Kindergarten  
November Lesson Plan – Alive! 
 
Concept / Topic To Teach: Living and non-living things 
Goal: Students will learn what characteristics are shared by living things in God’s creation and 
how they are different from non-living things  
Objectives:  
 Students will be able to indentify characteristics of living things 
 Students will be able to classify items as living or non-living 
Diocese of Duluth Science Outcomes Addressed:  
 Identify the difference between living and nonliving things 
Diocese of Duluth Religion Outcomes Addressed: 
 Students will participate in different ways of giving thanks to God for creation, family 
and ourselves. 
Required Materials: 
 Drawing materials 
 copies of handout with “It’s alive because __________” It is non-living because 
________” (provided at end of lesson) 
 Examples of living and non-living items (such as potted plant, pinecone, pictures of 
animals, plastic toy, rock, marker, etc.) 
HRS Library Materials: Concept books on living and non-living things 
Anticipatory Set:  
Tell students that God’s creation has both living things like plants and animals, and non-living 
things like water and rocks. Show students your objects that serve as examples of living things 
and non-living things. Ask students help you think of characteristics of living things and write 
theses down. Based on your students knowledge and interest, include at least some of the 
following characteristics:  
 living things grow 
 reproduce 
 respond to surroundings 
  use energy * 
 made of cells* 
 *These concepts will be too advanced for most kindergarten students. 
 
As a group, create a similar list of characteristics of non-living things. 
Step-By-Step Procedures: 
 Have students get ready to go outside and group students into small teams of 3-4 
students. Send each group to a different area of the school yard (playground, hill above 
or below playground, along fence, near crab apple tree, flower garden, etc.) Before 
sending a group out, make sure they understand where they are to be, and that they 
should not leave these boundaries until a signal is given. 
 Instruct students decide with their group whether or not the things they see are alive. 
Tell students that they are each responsible for remembering two of the things they 
found. 
  If you have parent helpers, assign them several groups to supervise and ask questions. 
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 Depending on the weather and the group’s tolerance for the cold, lesson closure below 
can happen either outside or back in the classroom. 
 On the way back to class, have students choose a living thing to imitate as they walk 
back to the classroom.  
 Gather students together and let each group describe what they found, and how they 
knew whether something was alive or not. If students “just know,” remind them of the 
definition and ask them to tell you why the definition of a living thing fits or does not fit 
the given item. 
Lesson Questions:  
 How do you know it’s alive/not alive? 
 Why don’t we call all non-living things dead? 
 What different types of living and non-living things might we find in the 
forest/beach/your backyard? 
 How would it feel like to be a different living thing? 
 How do you think God wants us to treat living things? 
Assessment Based On Objectives:  
Students will create a class book by each illustrating a living thing they saw outside and 
complete a sentence describing how they know it is alive. Students can also make a second book 
about non-living things. 
Closure:  
 Remind students that all living things were created by God. Ask each student to choose 
a living thing for which to give thanks. Ask students to take turns completing the 
sentence, “I want to thank God for creating the …” 
 Following completion of assessment (class book) share the book(s) with the class and let 
students take turns bringing it home for the night. 
Possible Connections To Other Subjects:  
 Science – The book about non-living things can be used to introduce the distinction 
between man-made and God-made (natural) things.   
 Religion – The concept of living/non-living things can be tied to a discussion of All Saints’ 
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Kindergarten  
December Lesson Plan – Winter Animals  
 
Concept / Topic To Teach: Winter Animals 
Goal: Students will explore the schoolyard using to find evidence of animals surviving despite 
winter weather. 
Objectives:  
 Students will be able to indentify two challenges winter poses for animals  
 Students will be able to describe typical winter weather in Minnesota 
Diocese of Duluth Science Outcomes Addressed:  
 Identify and describe an animal habitat 
 Identify physical characteristics of animals 
 Identify, describe, and sequence the four seasons in our area 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will participate in different ways of giving thanks to God for creation, family, 
and ourselves 
Required Materials: 
 Camera  
 Photos taken during the October lesson 
Optional materials 
 Plastic sandwich bags 
 Crisco 
 One bowl each of very cold water 
HRS Library Materials: Books about animals in winter 
Anticipatory Set:  
Discuss what the weather is like today. Ask students how they would feel if they had to go 
outside today wearing shorts, t-shirts, and flip-flops. Explain that the animals that live in Duluth 
winters don’t even have these light clothes to wear.  
Step-By-Step Procedures: 
 Explain that animals in God’s creation need several things in order to survive, but 
clothes aren’t one of them. They need food, water, shelter, and space. These things 
make up an animal’s habitat. When it is cold outside, some animals can’t find enough 
food. God gave some animals other ways to survive winter. Some animals migrate, or 
travel, to areas where they can find enough food, then come back when the weather is 
warmer and food is available. Other animals hibernate; they go into a deep sleep where 
their heartbeat slows down and they are able to live off of their stored fat.  
 Explain that we are going to go out and look for evidence that animals are surviving the 
winter weather and have students get ready to go outside 
 Take students on a walk around the school grounds and down the stairs behind the 
school, looking for animals, evidence of animals, and things animals might use for food 
or shelter.  
 Some things you might find:  
o Food – seeds, crabapples, acorns (evidence of squirrels digging for acorns which 
they can smell beneath the snow), mice tracks (food for bigger animals) 
o Shelter – Squirrel nests (called dreys) that look like a big ball of leaves up in a 
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tree, under evergreen branches, burrows into the snow  
o Tracks – most common will be deer, squirrel, and rabbit (If you find a deer path, 
you can tell students that just like us, deer find it easier to walk on a path than 
through the deep snow, so they will walk the same path over and over again.) 
o Real, live animals! – squirrels, rabbits, chickadees, herring gulls, rock pigeons, 
American crow, various woodpeckers, sparrows, and more! 
 Bring students back inside and discuss students favorite finds 
 (Optional activity) Fill plastic zip-lock sandwich sized bags with Crisco and turn another 
bag inside out inside the filled one to create a “Blubber mitten”. Zip them together and 
secure with tape. Invite students to stick one hand in a bowl of icy water. Then give 
them the blubber mitten to demonstrate how warm extra fat can keep an animal. 
Lesson Questions:  
 What do you see that could be used for food? Shelter? 
 How do you think the animal we saw gets its food? Shelter? 
 What do you think would be the most challenging part of living out in the weather 
during the winter? 
Assessment Based On Objectives:  
Ask students to draw a picture of an animal that can be found in Duluth in the wintertime and 
how the animal is able to survive the cold weather of winter. The drawing should show winter 
weather and how the animal is able to find food and shelter. Compile the drawings into a book 
or bulletin board titled Winter Animals in God’s Creation. 
Closure:  
Ask students to share their drawing with a partner, explaining how the animal survives winter. 
Possible Connections To Other Subjects:  
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Kindergarten  
January Lesson Plan – Winter Weather 
 
Concept / Topic To Teach: The Season of Winter in God’s Creation 
Goal: Students will use their senses to experience winter in God’s creation and compare this 
season to others. 
Objectives:  
 Students will be able to describe at least 3 characteristics of winter in Duluth. 
Diocese of Duluth Science Outcomes Addressed:  
 Identify, describe, and sequence the four seasons in our area 
Diocese of Duluth Religion Outcomes Addressed:  
 God is the loving Creator of all things   
o students will participate in different ways of giving thanks to God for creation, 
family, and ourselves 
Required Materials:  
 Camera  
 Photos taken during the October lesson 
HRS Library Materials: Books on snow, winter, blizzards 
Anticipatory Set: Show students the photographs taken during the October lesson and ask them 
during what season they think the photos were taken, and why they think this. Ask students 
how winter has changed the school grounds. 
Step-By-Step Procedures: 
 Take students outside and ask them to look for evidence in God’s creation that the 
season is winter. Encourage them to use all of their senses to do this. 
 Take photos in the same areas you did in the fall (playground, wooded area by the steps, 
and a grassy area – either field or hill).  
 Show students the pictures taken in the fall at each location and discuss similarities and 
differences. 
 Discuss some of their findings  
o Students might see: Snow, ice, frozen lake, dried leaves and grass, tracks and 
footprints in the snow, branches bending with the weight of the snow, marks 
and designs in the snow where snow has fallen from tress, evidence of squirrels 
digging for food, classmates cheeks red from the cold 
o Students might smell: Wood smoke from a fireplace, the cold air passing 
through their noses 
o Students might feel: the effects of the cold temperatures – cold fingers, toes, or 
noses 
o Students might hear: snow or ice crunching or squeaking underfoot, wind 
blowing through the trees 
 Return to class and review the differences in God’s creation during the seasons of fall 
and winter. 
Lesson Questions:  
 How has the schoolyard changed from fall? 
 Do you like to be in the woods in winter? Why or why not? 
 Is it easier or harder to move through nature in the winter? 
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 Can we see farther through the trees now or in the fall? Why do you think that is? 
Assessment Based On Objectives:   
Fold a piece of plain paper in half. Have students copy the sentence “I am thankful for winter 
because…” on the top of one half of the paper and “I don’t like winter because…” on the other 
half. Ask students to draw at least one or two reasons why they like winter on one side of the 
paper, and on the other side, several reasons why they don’t like winter.  
Closure:  
Invite students to share with a partner or the class the reasons they are at times thankful for 
winter, but might also dislike winter at times. 
Possible Connections To Other Subjects: 
 Math – Count how many months, weeks, and days of winter remain. Or, how many days 
and weeks of winter have passed. 
 Geography – It isn’t winter everywhere. Discuss how some places have winter during 
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Kindergarten  
February Lesson Plan – Snow  
 (IT SHOULD BE SNOWING!) 
 
Concept / Topic To Teach: Snowy weather 
Goal: Students will study individual snowflakes as well as accumulated snow to gain an 
appreciation on the beauty of snow. Students will create paper snowflakes with prayers of 
thanks written on them. 
Objectives:  
 Students will be able to identify their favorite thing about snow 
 Students will be able to identify blessings for which they would like to thank God  
 Students will be able to indentify at least one similarity and one difference between 
falling snow and snow that is found on the ground 
Diocese of Duluth Science Outcomes Addressed:  
 Identify and describe different types of weather 
Diocese of Duluth Religion Outcomes Addressed:  
 God is the loving Creator of all things   
o students will participate in different ways of giving thanks to God for creation, 
family, and ourselves 
o students will participate in activities that show we care for God’s creation 
Required Materials:  
 magnifying glass or hand lens 
 black paper (place this in freezer or outside for a few hours so it cools off) 
 six-sided snowflake pattern 
 Smaller paper on which prayers will be written 
 Students should be dressed in appropriate attire for spending time in the snow, 
including snow pants. 
HRS Library Materials: books on snow, snow poems 
Anticipatory Set:  
Tell student that the biggest snowflake ever found was over 15 inches across and was found in 
Montana. This snowflake was bigger than a Frisbee! You can draw a circle on the board that is 
15 in. in diameter to show students how large this really is. Tell students that you will be going 
outside to investigate snowflakes. 
Step-By-Step Procedures: 
 Have students get ready to go outside and retrieve the black paper from the freezer or 
outside. Divide class into groups of two or three students so they will have someone 
with whom to share their discoveries. Give each group a piece of chilled black paper, 
and if available, some sort of magnifying glass. 
 After a few minutes of collecting snowflakes, have students sit down to investigate their 
findings. Ask students to scoop up some snow from the ground and examine that, as 
well. Circulate throughout the groups, asking them some of the questions below. 
Parents or other volunteers can also help with asking these questions and supervising 
groups. 
  Ask students why they think they didn’t find any snowflakes that were bigger than a 
Frisbee? Explain that the size of the snowflakes depends on several things:  
74 
CARING FOR GOD’S CREATION 
o the amount of moisture in the air when the snowflakes form (more moisture 
means more snow crystals which can then from larger snowflakes) 
o the temperature (right around freezing is best; too cold and the snow crystals 
won’t be as sticky, too warm and they will melt) 
o the amount of wind (less wind makes for bigger snowflakes, too much wind will 
break up a large snowflake) 
 Return inside and discuss some of the reasons snow can be helpful or fun. Have each 
student write (or have an adult do the writing) a few words to complete one of the 
following prayers: 
o Dearest God, thank you for the _________ snow. 
o Blessed Lord, the snow in your creation makes me feel so ___________. 
o A thousand thanks for this snowy day. Without the snow I could not _________, 
which brings me so much joy. 
 Have each child make a snow flake out of the circular paper. Remind them that real 
snowflakes have six sides. To give the circular snowflake six sides, first cut out the circle. 
Then fold in half on one of the black lines, with the lines facing out.  Then fold into thirds 
by folding forward on one line and backward on the other. 
Lesson Questions:  
 Are all of the snowflakes alike? 
 How many different snowflakes can you find? 
 What happens to the shape of a snowflake as it melts? 
 How many sides do the snowflakes have? 
 Are some snowflakes more beautiful than others?  
 Why do you like that one? 
 Can you find individual snowflakes in the snow on the ground? 
 How is the snow on the ground the same as the snowflakes that fell on your paper? 
 How is the snow on the ground different from the snowflakes that fell on your paper? 
Assessment Based On Objectives:  
Objectives will be assessed throughout lesson based on student discussion. 
Closure:  
As students are working on their snowflakes and prayers, ask them their favorite things about 
snow, and how snowflakes are similar to and different from snow on the ground. Display 
snowflakes and prayers for all to see. 
Possible Connections To Other Subjects: 
 Math – Folding the snowflakes can be extended into a lesson on fractional parts of a 
whole. Snowflakes and amount of snowfall can be measured and graphed. 
 Science – Students can be encouraged to come up with additional questions about snow 
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Kindergarten  
March Lesson Plan – Light 
(SHOULD BE A SUNNY DAY) 
  
Concept / Topic To Teach: Light 
Goal: Students will understand that there are many sources of light, the most powerful being 
the sun. Students will understand that Jesus is as important to our lives as light. While light helps 
us to see the world, Jesus helps us to see the divine.  
Objectives:  
 Students will be able to identify at least three sources of light. 
 Students will be able to identify effects of light on plants, animals, and people.   
 Students will be able to explain the symbolism of Jesus as the light of the world. 
Diocese of Duluth Science Outcomes Addressed:  
 Identify sources of light, both God-made and artificial 
Diocese of Duluth Religion Outcomes Addressed:  
 God is the loving Creator of all things   
o students will participate in different ways of giving thanks to God for creation, 
family, and ourselves 
Required Materials:  
 Flashlights 
 Mirrors 
 Light of the world worksheet 
 Crayons/markers 
HRS Library Materials: Books about light, sunshine 
Anticipatory Set:  
Read students John 8:12, where Jesus calls himself the Light of the World: "I am the Light of the 
world; he who follows Me will not walk in the darkness, but will have the Light of life." Discuss 
the meaning of this verse. Ask students why light is important to us. When Jesus said he is the 
light of the world, he meant that he is very, very important to our lives. Without light, we 
couldn’t see the world, and without Jesus, we couldn’t see heaven.  
Step-By-Step Procedures: 
 Make a list of things that give off light. Discuss how some of these things are made by 
people (lamps, headlights, flashlights, candles…) and some are made directly by God 
through nature (the sun, stars, lightning bugs, lighting, fire). 
 Take students outside to explore light. Look for areas that are brighter than others and 
discuss why this might be. Look for shadows and have students experiment with their 
own shadows. (A shadow is made when an opaque object blocks the sources of light.) 
 Let students experiment with flashlights and mirrors to see how they can manipulate 
light. 
 Tell students that spring is a special time for light. Another name for the first day of 
spring is the vernal equinox, which means equal night. This is because on the first day of 
spring the day and night last for about the same amount of time. From the first day of 
spring until the first day summer, the days get longer and the nights get shorter.  
Lesson Questions:  
 How is light important to us? 
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 How is light important to plants? 
 How is light important to animals? 
 Do you think light is important to a person who is blind? 
 Does a mirror make the spot of light you see? Where could it come from?  
 How are indoor light and outdoor light alike? 
 How are indoor light and outdoor light different?  
Assessment Based On Objectives: 
Ask students to draw pictures that explain how light is important to plants, animals, and people, 
and another picture that explains how Jesus is important to the world.  
Closure: 
Ask students to explain their drawings to a partner, and invite anyone who would like to share 
with the whole class to do so. 
Possible Connections To Other Subjects: 
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Kindergarten  
April Lesson Plan – Signs of Spring  
 
Concept / Topic To Teach: The season of Spring in God’s creation 
Goal: Students will explore the schoolyard using their senses to find signs of spring 
Objectives:  
 Students will be able to describe at least three differences between winter and spring 
Diocese of Duluth Science Outcomes Addressed:  
 Identify, describe, and sequence the four seasons in our area 
Diocese of Duluth Religion Outcomes Addressed:  
 God is the loving Creator of all things   
o students will participate in different ways of giving thanks to God for creation, 
family, and ourselves 
Required Materials:  
 Camera  
 Photos taken during previous lessons 
HRS Library Materials: Books about Spring 
Anticipatory Set:  
Show students the photographs taken during the autumn and winter lessons at HRS and ask 
them to what they see in the pictures that helps them identify the season. Ask if any of the 
pictures are from the current season. 
Step-By-Step Procedures: 
 Take students outside and encourage them to look for evidence in God’s creation that 
the season is turning from winter to spring.  
 Take photos in the same areas you have been (playground, wooded area by the steps, 
and a grassy area – either field or hill).  
 Show students the photos taken during the winter at each site, and discuss the 
similarities and differences. 
 Discuss some of their findings (while each year is different, here are some things to look 
for) 
o Early April – Many birds return north to breed, frogs come out of hibernation, 
first the wood frog, chipmunks are back out, pussy willows are popping, if snow 
has recently melted, you may see the runways of mice that had lived under the 
snow all winter, ice on the lake may be building up, maple sap should be 
running (unless it was a warm March and it already did) 
o Late April – Maple, hazelnut, alder, and willow trees are flowering, many trees’ 
leaf buds are swelling if not opening, wood ticks are appearing, more birds are 
returning to their breeding range, lots of mud! 
 Return to the classroom and show students the winter photos again. Ask them how 
God’s creation has changed since then and write these things down.  
Lesson Questions: 
 Is the weather today more like winter or spring? 
 Do you still see any signs of winter? (melting snow, bare trees, brown grass) 
 Do you think it’s easier for animals to find what they need to survive in winter or spring? 
Why? 
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 Which season do you prefer and why? 
Assessment Based On Objectives:  
 Fold a piece of plain paper in half. Have students copy the word “Winter” on the top of 
one half of the paper and “Spring” on the other half. Ask students to draw two different 
pictures of God’s creation, one in the winter and one in the spring. Explain that the 
picture should show some of the differences between the two seasons. 
Closure: Invite students to share their favorite thing they learned about the season of spring. 
Possible Connections To Other Subjects: 
Language Arts – Students can write a group story about animals and their surroundings as the 
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Kindergarten  
May Lesson Plan – Seeds of life 
 
Concept / Topic To Teach: Seeds 
Goal: Students explore the school grounds looking for seeds and will learn the role of seeds a 
plant’s life cycle. 
Objectives:  
 Students will be able to identify a seed’s role in the life cycle of a plant. 
Diocese of Duluth Science Outcomes Addressed:  
 Develop a definition of a seed in terms of what a seed does 
 Identify the needs of plants: soil, water, air, sunlight 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will participate in different ways of giving thanks to God for creation, family 
and ourselves. 
Required Materials: 
 Paper and crayons or markers 
 Glue 
 Seeds (Many seeds may be found in your kitchen, such as dill, cumin, sesame, 
sunflower, mustard, flax, etc.) 
HRS Library Materials: Books about seeds and plants 
Anticipatory Set:  
Show students a few types of seeds and ask them what they know about seeds. Show students 
pictures of the plants the seeds grow into. Give students a brief overview of a plant’s life cycle 
by explaining that seeds grow into plants, plants make cones or flowers, and cones and flowers 
make the next generation of seeds.  
Step-By-Step Procedures: 
 Take students outside to look for plants in various stages of their life cycle. 
 Look for seeds in the flower garden, on the uncut area of the hill, and in the woods 
adjacent to the stairway behind the school. Don’t forget to pickup acorns, maple keys, 
and pine cones. 
 Take time to discuss how the flowers on the crab apple tree will turn into fruit, which 
hold seeds. There may also be flowers growing in the gardens, and various other trees 
may be flowering such as tiny red flowers on maples. 
 Discuss what a seeds needs in order to grow into a plant: soil, water, air, and sunlight 
 Before returning to the classroom, reinforce the idea that all of the plants they see 
started from a seed. Discuss the wonder of a tiny seed producing a plant as big as a tree. 
 Bring any seeds you found back to the classroom. 
Lesson Questions:  
 Do you think all of the seeds that a plant makes grow into new plants? Why or why not? 
 What might stop a seed from growing into a new plant? 
 What do you think a seed needs from the environment to grow into a plant? 
 Can you tell what the plant will look like based on how the seed looks? 
 Do you think large plants grow from large seeds? How could we find out? 
Assessment Based On Objectives: 
 Ask students to make a picture that shows what a seed needs to grow into a plant. They 
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can glue seeds to the paper to represent actual seeds, as well as for decoration.  
 Students should write a sentence on their pictures that tells why they are thankful for 
the plants in God’s creation. 
Closure:  
Ask students to share what a seed’s job is. Invite students to share their pictures with the class 
and express what they learned about seeds and why they are thankful for the plants in God’s 
creation. 
Possible Connections To Other Subjects: 
 Math – Use  seeds as counters 
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First Grade 
September Lesson Plan – Saintly Scavenger Hunt 
 
Concept / Topic To Teach: Introduction to Saints 
Objectives:  
 Students will be able to work together to define the term “saint” 
 Students will be able to list characteristics of saints 
 Students will be able to identify with the lives of saints 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will understand saints as people who lived lives of holiness and service 
in God’s name 
Required Materials: 
 Multiple picture books on saints, at least one per group of students 
 Drawing paper or paper that is blank on top with lines for writing on bottom 
 Pencils and crayons 
HRS Library Materials: Children’s saint books 
Anticipatory Set:  
Write the word “Saint” on the board and ask students what the word is and what they think it 
means. Tell students that there are thousands of saints, and this year we will be learning about 
some of the more famous ones. 
Step-By-Step Procedures: 
 Divide students into groups of 4-5 students, making sure that each group has at least 
one picture book about saints 
 Have each group write the alphabet down the side of their paper  
 Working together with their groups, have students page through their saints books 
looking for one saint who begins with each letter and copy the saint’s names onto their 
paper. Circulate between groups to make sure students are working together, answer 
questions, and helping students exchange books if needed.  
 When students have found as many saints as possible, look up any letters they missed 
together as a class on the Saints Index at http://www.catholic.org/saints/stindex.php  
 Ask students what they know about any of the saints on their list, after taking a few 
answers, ask students to come up with words that describe saints. Write these words 
where students can see them.  
 Help students use the words to come up with a class definition for what a saint is. The 
Diocese of Duluth Religion outcomes for first grade define saints as “people who lived 
lives of holiness and service in God’s name”. 
 Have students write the class definition on a piece of paper 
 Tell students that every saint started his or her life as a child, just like them. For all we 
know, God might be calling us to become a saint by living a life that sets a good example 
for other Christians to follow. Have students draw pictures of themselves setting a good 
example for others on the same paper they wrote their definition of a saint.  
Lesson Questions:  
 If you could meet any saint, who would you like to meet? Why? What would you say? 
 What do saints have in common with each other? 
 What do you have in common with a saint? 
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 What can you do in your life today to be more like a saint? 
Assessment Based On Objectives:  
Use class discussion and students’ drawings to assess whether or not students are able to define 
the term saint, list characteristics of saints, and identify with the lives of saints. 
Closure: 
 Ask several students to share their drawings with the class, explaining what good things they 
would do to live a life of holiness. 
Possible Connections To Other Subjects: 
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First Grade 
October Lesson Plan – St. Francis of Assisi (Feast Day October 3)  
 
Concept / Topic To Teach: Introduction to St. Francis of Assisi 
Goal: Students will learn about the life of St. Francis and try seeing a disliked aspect of nature 
in a new light. 
Objectives:  
 Students will be able to retell at least one story of how St. Francis served God through 
his special relationship with nature 
 Students will be able to take St. Francis’ perspective by taking something in nature they 
previously saw as negative and finding a positive spin 
Diocese of Duluth Religion Outcomes Addressed:  
 The Holy Spirit was sent by Jesus to give us gifts of peace, strength, and joy 
o Students will understand saints as people who lived lives of holiness and service 
in God’s name 
 God is the loving creator of all things 
o Students will be aware of God’s creation and recognize ourselves as 
unique and special parts of creation 
 Students will explore ways we can show we care for all of God’s creation 
Required Materials:  
 Stories about St. Francis page to be read by teacher 
 Canticle of Brother Sun 
Anticipatory Set:  
800 year ago, there lived a special saint who loved God, and believed that everyone and 
everything should praise God, even the animals, and even the sun and the wind and the trees. 
Everything that God made as part of nature. His name was Francis. 
Step-By-Step Procedures: 
 Take students out to the porch or concrete area behind the school and have them sit 
down to listen 
 Read the stories about St. Francis provided  
 Ask several of the following lesson questions to help students understand the stories. 
 Ask students to recall how Francis helped the wolf and the people of the town change 
their minds about each other.  The wolf became peaceful when he saw St. Francis and 
felt his love. We too can start to learn to love things in nature that might scare us by 
finding the good in them.  
 Have students spread out around the porch and look for a spider. Closely watch the 
spider for a bit. Ask them why some people don’t like spiders, and then have them 
come up with a few things that are good about spiders – a reason to love them (they 
eat insects that can be bothersome, some of them spin beautiful webs that look like 
art, when they walk on their eight legs you can imagine that they are dancing…etc. 
etc.) 
Lesson Questions: 
 Why do you think the birds wanted to listen to St. Francis? 
 Why did the birds and fish want to be close to St. Francis? 
 Why didn’t the people of the town like the wolf? 
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 How did the wolf change after he met St. Francis? 
 Why did St. Francis love all of God’s creatures? 
 Do you think God wants you to love and take care of all of his creation, or just the cute 
animals? 
Closure:  
Tell student that we are going to be like St. Francis and try to find something to love about 
something we don’t really like all that much. 
Assessment Based On Objectives: 
Ask students to think of something from nature they don’t like or might be scared of. It might 
be an insect they think is creepy or an animal they find scary.  Have students come up with at 
least one thing they can find to love about what they chose. If time allows, students can draw a 
picture and write a sentence about their chosen topic. 
Extension: 
In addition to finding love in unexpected places, encourage students to give praise for the 
things they deeply care for. Read students St. Francis’ Canticle of Brother Sun and have them 
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Stories of St. Francis of Assisi 
Retold by John Feister online at 
http://www.americancatholic.org/Features/Francis/stories.asp 
St. Francis Preaches to the Birds 
Father Francis and his companions were making a trip through the Spoleto Valley near 
the town of Bevagna. Suddenly, Francis spotted a great number of birds of all varieties. 
There were doves, crows and all sorts of birds. Swept up in the moment, Francis left his 
friends in the road and ran after the birds, who patiently waited for him. He greeted them 
in his usual way, expecting them to scurry off into the air as he spoke. But they moved 
not. 
Filled with awe, he asked them if they would stay awhile and listen to the Word of God. 
He said to them: “My brother and sister birds, you should praise your Creator and always 
love him: He gave you feathers for clothes, wings to fly and all other things that you 
need. It is God who made you noble among all creatures, making your home in thin, pure 
air. Without sowing or reaping, you receive God’s guidance and protection.”  
At this the birds began to spread their wings, stretch their necks and gaze at Francis, 
rejoicing and praising God in a wonderful way according to their nature. Francis then 
walked right through the middle of them, turned around and came back, touching their 
heads and bodies with his tunic.  
Then he gave them his blessing, making the sign of the cross over them. At that they flew 
off and Francis, rejoicing and giving thanks to God, went on his way.  
Later, Francis wondered aloud to his companions why he had never preached to birds 
before. And from that day on, Francis made it his habit to solicitously invoke all birds, all 
animals and reptiles to praise and love their Creator. And many times during Francis’ life 
there were remarkable events of Francis speaking to the animals. There was even a time 
when St. Francis quieted a flock of noisy birds that were interrupting a religious 
ceremony! Much to the wonder of all present, the birds remained quiet until Francis’ 
sermon was complete.  
 
St. Francis, Rabbits and Fish 
One day a brother brought a rabbit who had been caught in a trap to St. Francis. Francis 
advised the rabbit to be more alert in the future, then released the rabbit from the trap and 
set it on the ground to go its way. But the rabbit hopped back up onto Francis’ lap, 
desiring to be close to the saint. 
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Francis took the rabbit a few steps into the woods and set it down. But it followed Francis 
back to his seat and hopped on his lap again! Finally Francis asked one of his fellow 
friars to take the rabbit far into the woods and let it go. That worked. This type of thing 
happened repeatedly to Francis—which he saw as an opportunity to praise the glory of 
God. If the simplest creatures could be so endowed with God’s wonder, how much the 
more so we humans!  
Fish were also known to obey Francis. Whenever a fish was caught and Francis was 
nearby, he would return the fish to the water, warning it not to be caught again. On 
several occasions the fish would linger awhile near the boat, listening to Francis preach, 
until he gave them permission to leave. Then they would swim off. In every work of art, 
as St. Francis called all creation, he would praise the artist, our loving Creator.  
 
St. Francis and the Wolf 
Perhaps the most famous story of St. Francis is when he tamed the wolf that was 
terrorizing the people of Gubbio. While Francis was staying in that town he learned of a 
wolf so ravenous that it was not only killing and eating animals, but people, too. The 
people took up arms and went after it, but those who encountered the wolf perished at its 
sharp teeth. Villagers became afraid to leave the city walls.  
Francis had pity on the people and decided to go out and meet the wolf. He was 
desperately warned by the people, but he insisted that God would take care of him. A 
brave friar and several peasants accompanied Francis outside the city gate. But soon the 
peasants lost heart and said they would go no farther.  
Francis and his companion began to walk on. Suddenly the wolf, jaws agape, charged out 
of the woods at the couple. Francis made the Sign of the Cross toward it. The power of 
God caused the wolf to slow down and to close its mouth.  
Then Francis called out to the creature: “Come to me, Brother Wolf. In the name of 
Christ, I order you not to hurt anyone.” At that moment the wolf lowered its head and lay 
down at St. Francis’ feet, meek as a lamb.  
St. Francis explained to the wolf that he had been terrorizing the people, killing not only 
animals, but humans who are made in the image of God. “Brother Wolf,” said Francis, “I 
want to make peace between you and the people of Gubbio. They will harm you no more 
and you must no longer harm them. All past crimes are to be forgiven.”  
The wolf showed its assent by moving its body and nodding its head. Then to the 
absolute surprise of the gathering crowd, Francis asked the wolf to make a pledge. As St. 
Francis extended his hand to receive the pledge, so the wolf extended its front paw and 
placed it into the saint’s hand. Then Francis commanded the wolf to follow him into town 
to make a peace pact with the townspeople. The wolf meekly followed St. Francis.  
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By the time they got to the town square, everyone was there to witness the miracle. With 
the wolf at his side, Francis gave the town a sermon on the wondrous and fearful love of 
God, calling them to repent from all their sins. Then he offered the townspeople peace, on 
behalf of the wolf. The townspeople promised in a loud voice to feed the wolf. Then 
Francis asked the wolf if he would live in peace under those terms. He bowed his head 
and twisted his body in a way that convinced everyone he accepted the pact. Then once 
again the wolf placed its paw in Francis’ hand as a sign of the pact.  
From that day on the people kept the pact they had made. The wolf lived for two years 
among the townspeople, going from door to door for food. It hurt no one and no one hurt 
it. Even the dogs did not bark at it. When the wolf finally died of old age, the people of 
Gubbio were sad. The wolf’s peaceful ways had been a living reminder to them of the 
wonders, patience, virtues and holiness of St. Francis. It had been a living symbol of the 
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Canticle of Brother Sun 
Most High, all-powerful, all-good Lord, 
All praise is Yours, all glory, honor and blessings. 
To you alone, Most High, do they belong; 
 no mortal lips are worthy to pronounce Your Name. 
 We praise You, Lord, for all Your creatures, 
especially for Brother Sun, 
who is the day through whom You give us light. 
And he is beautiful and radiant with great splendor, 
of You Most High, he bears your likeness.  
We praise You, Lord, for Sister Moon and the stars, 
in the heavens you have made them bright, precious and fair.  
We praise You, Lord, for Brothers Wind and Air, 
 fair and stormy, all weather's moods, 
by which You cherish all that You have made.  
We praise You, Lord, for Sister Water, 
so useful, humble, precious and pure.  
We praise You, Lord, for Brother Fire, 
through whom You light the night. 
 He is beautiful, playful, robust, and strong.  
We praise You, Lord, for Sister Earth, 
 who sustains us with her fruits, colored flowers, and herbs.  
We praise You, Lord, for those who pardon, 
for love of You bear sickness and trial. 
Blessed are those who endure in peace, 
by You Most High, they will be crowned.  
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We praise You, Lord, for Sister Death, 
from whom no-one living can escape. 
Woe to those who die in their sins! 
Blessed are those that She finds doing Your Will. 
No second death can do them harm.    
We praise and bless You, Lord, and give You thanks, 
and serve You in all humility.  
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First Grade 
November Lesson Plan – St. Cecilia (Feast Day November 22) 
 
Concept / Topic To Teach: Nature’s music – St. Cecilia, Patron of Music 
Goal: Students will learn about St. Cecilia and find natural items to construct a musical 
instrument 
Objectives:  
 Students will be able to recall the story of St. Cecilia 
 Students will be able to use objects in nature to construct a musical instrument 
 Students will be able to honor St. Cecilia by participating in a classroom musical 
performance prayer 
Diocese of Duluth Science Outcomes Addressed: 
 Scientific process skills of observation and experimentation will be developed 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will participate in different forms of prayer (quiet reflection, guided 
meditation, song, spontaneous, petition, thanksgiving, and sorrow) 
 Students will understand saints as people who lived lives of holiness and service in God’s 
name 
Required Materials:  
 Story about St. Cecilia from a children’s saints book 
 Various craft materials that students can use to make their instruments (paper towel 
tubes, plastic containers with lids, etc.) 
HRS Library Materials: Books about St. Cecilia, nature crafts, homemade instruments 
Anticipatory Set:  
Read students a short story about St. Cecilia. She is known as the patron saint of music because 
she was said to have heard heavenly music during her wedding, and sang as she was dying when 
she was killed as a martyr. 
Step-By-Step Procedures: 
 Tell students that music is a wonderful gift from God that we can find in some 
unexpected places. We are going to go outside to listen for sounds and find some 
natural things we can use to make music to praise God. 
 Show students the additional craft materials they will have access to so they can think 
about them when they are looking for natural objects to make instruments with.  
 Tell students to think of their instruments like a drum. It’s alright if it only makes one 
sound. When all the sounds come together it will make music.  
 Prepare student for their search by laying down some ground rules (ask teacher/adult 
before taking or picking anything, stay with the group, signal for regaining students’ 
attention, etc.).  
 Take students outside and first listen to the sounds of nature, pointing out things you 
here, then encourage them to experiment with different objects to make sounds.  
 If needed, make suggestions of things that can be used as instruments (pebbles, rocks, 
sticks, dry leaves). 
 Go back inside and give students an opportunity to finish and/or practice using their 
instruments. 
 When students’ instruments are finished, have them gather in a circle and use their 
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instruments to accompany a prayer they are accustomed to singing. (Lord today I offer 
you…, Thank you Lord for a very good…, ). 
Lesson Questions:  
 What do you observe about this object that makes you think it might make a good 
instrument? 
 How are the sounds of these instruments alike or different? 
 What sounds found in nature can you make your instrument sound like? 
Assessment Based On Objectives:  
Performance assessment based on creation of instrument and performance of song praising 
God.  
Closure:  
Ask students what they learned about St. Cecilia or making music to praise God. 
Possible Connections To Other Subjects: Use instruments to practice or learn musical concepts 
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First Grade 
December Lesson Plan – Juan Diego (Feast Day December 9) 
 
Concept / Topic To Teach: Juan Diego/beauty in God’s creation 
Lesson Goals: Students will become familiar with St. Juan Diego and will find that beauty can be 
found in nature even in the midst of winter 
Objectives:  
 Students will be able to recognize beauty in the winter schoolyard 
 Students will be able to communicate why they found the object they collected to be 
beautiful 
Diocese of Duluth Science Outcomes Addressed:  
 Students will explore the scientific process skill of communication 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will understand saints as people how lived lives of holiness and service 
in God’s name 
Required Materials: 
 Small box (roughly shoebox-sized) or bag to collect treasures 
 Illustrated story of Juan Diego 
HRS Library Materials: books on Juan Diego, Our Lady of Guadalupe, beauty in winter 
Anticipatory Set:  
Tell/read students the story of Juan Diego. The Virgin Mary appeared to Juan Diego to persuade 
him to ask the bishop to build a church. Juan Diego found roses in the frozen ground where 
Mary appeared and he placed them in a cloak to bring to the bishop as proof that Mary really 
came to him. When he opened the cloak for the bishop, the roses had turned into a beautiful 
image Mary. While we can’t expect to find a miracle like this today, we can still look for and find 
beautiful things in God’s creation during the winter. 
Step-By-Step Procedures:  
 Discuss the miracle of the roses blooming in the frozen ground and explain why flowers 
don’t usually bloom in winter. 
 Take students outside to look for objects they find beautiful in God’s creation. Students 
will collect something they find beautiful to make an offering to Mary. Discuss 
behavioral rules and guidelines for collecting objects. 
 Students may find dried flower heads, leaves, fruits, pinecones, rocks, etc. Encourage 
them to look at objects closely for patterns and designs they find pretty. Places to look 
include near the spruce trees to the east of school, down the staircase, the hill above 
the playground, and the plantings and gardens in front of school. 
 Once everyone has found an object they like, gather students into a circle and have 
students tell a partner why they chose their object. 
 Bring students back inside and one by one have them place their object in a designated 
area as they offer a prayer to Our Lady of Guadalupe. 
Lesson Questions:  
 What makes this object beautiful? 
 Did you find anything that you wouldn’t have expected to see? 
 Why do we have such a variety of objects? 
 How did we agree or disagree about what is beautiful? 
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Assessment Based On Objectives: Have students tell or write about their object, why they chose 
it, and what makes it beautiful.  
Closure: When everyone has made their offering of a beautiful item from nature, take a picture 
with the class to remember the offering. 
Possible Connections To Other Subjects: 
Social Studies – Find Mexico and present day Mexico City on a map and discuss what students 
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First Grade 
January Lesson Plan – St. Anthony of the Desert (Feast Day January 
17) 
 
Concept / Topic To Teach: Life of St. Anthony and practice of centering prayer 
Goal: Students will become familiar with St. Anthony of the Desert. Like St. Anthony, they will 
practice turning inward using meditation.  Students will participate in a quiet walk through the 
woods to listen for sounds of nature and sounds of the city. Students will have the opportunity 
to enjoy a walk in the woods. 
Objectives:  
 Students will be able to sit quietly in meditation for at least 1 minute 
 Students will be able to describe their experience with centering prayer either orally or 
in writing 
 Students will participate in outdoor physical activity 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will participate in different forms of prayer (quiet reflection, guided 
meditation, song, spontaneous, petition, thanksgiving, and sorrow) 
 Students will understand saints as people who lived lives of holiness and service in God’s 
name 
Required Materials: Students will need winter clothing appropriate for taking a short walk 
outside. 
HRS Library Materials: Books on Egypt or the desert  
Anticipatory Set: 
 Read or tell students about St. Anthony of the Desert (251-356). St. Anthony was from Egypt. As 
a young man, he sold everything he had, gave the money to the poor, and went to live alone as 
a monk in the desert. He used prayer to talk to God, and meditation to listen to God. Away from 
the distractions of the city, St. Anthony was able to look inside himself to find strength, peace, 
and a quiet place to focus on God.  
Step-By-Step Procedures: 
 After introducing St. Anthony, tell students that we are going try to see what it might 
have been like to be Saint Anthony. We don’t have a desert nearby to visit, but we can 
go to nature and to the silence of our hearts to look for God, just like St. Anthony did. 
First we’ll go for a walk outside where we will observe some of the wonders of God’s 
creation in our backyard. Later, we’ll practice a type of prayer called meditation that St. 
Anthony and others who seek God in solitude have used to find God in their own hearts.  
Part One: Quiet Walk 
 Have students get ready to go outside. Tell them that they are to be quiet while they are 
walking in order to hear the sounds of nature and be able to pay attention to what they 
are seeing.  
 Walk the school grounds, down the stairs, or down to the Congdon Park trails, 
depending on how far you want to walk.  
 Stop briefly as often as needed to ask questions and to give students a chance to share 
what they are seeing and hearing 
 Return to classroom and give students a chance to reflect on the walk by sharing their 
favorite thing they saw or heard on the walk 
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Part Two: Centering Prayer 
 Tell students that when St. Anthony was alone in the desert, he had a lot of time 
without much to do. One way he may have passed the time is by meditating. Meditation 
can be thought of as a way to quiet your thoughts so you can listen to God. One simple 
form of meditation practiced by Christians is called Centering Prayer.  
 Have students close their eyes and listen as you read the following: 
o Centering prayer is a type of meditation that helps you focus on a happy word 
that helps you think about God. It is a type of prayer that is good to do yourself 
when it is quiet. 
o Sit with your back straight and your hands in gently at your sides. 
o Think about the love you and God have for each other. 
o Choose a word that makes you feel happy and peaceful when you say it.  
o You might choose Jesus, Love, God, Peace, Mary, or another word that makes 
you feel good inside– this word is a reminder that you are in the presence of 
God. 
o In your mind, repeat the word over and over as you breathe in and out. 
o When other thoughts pop into your head, just keep repeating your word. 
o Go ahead and start saying your word inside of your head. We are going to sit 
here for a few minutes and pray in this way. I’ll let you know when you can open 
your eyes. 
 After a minute or so, tell students to stretch out their arms and slowly open their eyes. If 
you keep practicing, they should be able to sit in prayer for longer periods. 
Lesson Questions:  
 How is what we are seeing and hearing different from what St. Anthony would have 
seen and heard in the desert? 
 Which sounds are coming from plants or animals and which are coming from people? 
 How would the places where we are walking look differently in another season? 
 St. Anthony was all alone in the desert. What feelings might you have if you were all 
alone in the woods? 
 Do you think about the same things when you are alone as when you are surrounded by 
people? 
 What did you like or not like about centering prayer 
 What part of centering prayer came easily? What was harder? 
Assessment Based On Objectives:  
 Performance assessment based on student’s participation in outdoor walk and centering 
prayer 
 Class discussion and writing will allow you to determine how students value the practice 
of centering prayer, and whether or not it is a practice worth continuing during class 
time.  
Closure:  
Discuss what students experienced during the centering prayer. Either have students each write 
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First Grade 
February Lesson Plan – St. Brigid (Feast Day February 1)  
 
Concept / Topic To Teach: St. Brigid 
Goal: Students will become familiar with the life of St. Brigid and will explore their school 
grounds to find suitable materials to create a St. Brigid’s Cross 
Objectives:  
 Students will be able to recall details from the life of St. Brigid 
 Students will be able to evaluate whether or not a piece of plant material is at least 6 in. 
long, straight, and flexible enough to bend in half without breaking 
 Students will be able to construct a St. Brigid’s Cross from dried plant material  
Diocese of Duluth Science Outcomes Addressed:  
 Students will practice the scientific process skills of observation and measurement 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will understand saints as people who lived lives of holiness and service in God’s 
name 
Required Materials: 
 Scissors and rulers for each student 
 String 
 Dried grasses and stems of plants (Collected during lesson) 
HRS Library Materials: Books on St. Brigid, Celtic culture, Ireland 
Anticipatory Set:  
Read or tell students the story of St. Brigid (451-525)). Everyone has heard of St. Patrick, but 
Ireland has been home to many other saints, as well. One of the most famous female saints in 
Ireland is St. Brigid. St. Brigid was a friend of St. Patrick’s. As a girl, Brigid was asked to run her 
father’s farm. She gave away much of the milk and cheese to the poor, which made her father 
angry, but she was strong-willed and continued her charity. Brigid grew up to become the first 
nun in Ireland and started Ireland’s first religious community for women. Brigid became known 
for her wisdom and Christ-given ability to heal the sick and wounded. St. Brigid was very 
beloved, and became known as Mary of the Gaels, which means Mary of the Irish. A common 
Irish blessing was “May Brigid and Mary be with you.” To this day, Brigid is a very popular saint 
in Ireland. Her feast day, February 1st, is the traditional first day of spring in Ireland. It is often 
celebrated by making a St. Brigid’s Cross that is hung on the front door of homes until it is 
replaced the following St. Brigid’s day. St. Brigid made this type of cross out of reeds that were 
on the floor as she was comforting a dying man who was not a Christian. He asked her what she 
was weaving, and she told him about Jesus and how he died for our sins on the cross. Because 
of St. Brigid’s faith in Jesus and kindness to the dying man, he became a Christian just before he 
died.  
Step-By-Step Procedures: 
 Explain to students that you will be going out to the hill with scissors and rulers to find 
dried grasses, thin stems, and any other material suitable for making a St. Brigid’s cross.  
 Before you head out, show students how to use a ruler to measure 6 inches 
 Once outside, show students examples of stems and grasses that would work well along 
with those that wouldn’t. The pieces should be: 
o at least six inches long  
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o relatively straight  
o able to be folded in half without breaking  
 Each student will need 12 or 16 pieces 
 Return to the classroom to assemble the crosses according to the instructions that 
follow. This would be a great activity for a parent volunteer to lead in a small group. 
 When students finish, ask them to draw a picture from what they learned about St. 
Brigid’s life. 
Lesson Questions:  
 Do we need to measure each piece with the ruler? 
 What types of plants are good to use for this type of cross? 
 How is St. Brigid similar to or different from other saints we have studied? 
 Why do you think February 1st was celebrated as the first day of spring in Ireland? Do 
you think their weather is the same as ours? 
Assessment Based On Objectives:  
 Students will draw a picture that shows what they learned about St. Brigid.   
 Students’ ability to measure the plants and evaluate their straightness and how flexible 
they are will be established throughout the lesson. 
Closure:  
Ask students to share their pictures and crosses, explaining what they learned about St. Brigid. 
Display the crosses or ask a priest to bless them with Holy water. 
References:  
Details of St. Brigid’s life from http://www.fisheaters.com/customstimeafterepiphany2a.html 
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How to make a St. Brigid’s Cross 
  
 
Get at least 12 pieces of reed, straw, or paper (16 is 
better).  
Take the shortest one and hold upright.  
 
Take a second straw and fold it in the middle.  
 
Wrap the second straw around the first straw  
at the center so that it opens to your right.  
 
Pull it tight.  
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Rotate the assemblage 90 degrees counter-clockwise,  
holding it at the center where the straws come together.  
 
Take a third straw and wrap it around the second straw  
so that it is opens to your right.  
 
Pull it tight.  
 
Rotate the assemblage 90 degrees counter-clockwise,  
holding it at the center where the straws come together.  
 
Take a fourth straw and wrap it around the third straw  
so that it opens to your right.  
 
Pull it tight.  
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Rotate the assemblage 90 degrees counter-clockwise,  
holding it at the center where the straws come together.  
 
Take a fifth straw and fold it around the fourth straw  
so that it opens to your right.  
 
Pull it tight.  
 
Repeat this process until at least 12 straws are used.  
 
You will always be adding a straw at the top so it opens 
to your right, then turning the entire assemblage 90 
degrees counter-clockwise, and repeating ("Add to the 
right, turn to the left").  
 
Secure the ends of the arms of the Cross with twine, 
elastic, ribbon, etc., and trim the ends of the straws so 
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First Grade 
March Lesson Plan – St. Patrick (Feast day March 17) 
 
Concept / Topic To Teach: St. Patrick and Irish Blessings 
Goal: Students will read/hear several Irish blessings evoking nature and write their own blessing  
Objectives:  
 Students will be able to recognize and interpret images of nature evoked in an Irish 
blessing 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will explore ways we can show we care for all of God’s creation 
 Students will participate in different forms of prayer (quiet reflection, guided 
meditation, song, spontaneous, petition, thanksgiving, and sorrow) 
 Students will understand saints as people how lived lives of holiness and service in God’s 
name 
Required Materials: 
 Copies of Irish Blessings for group 
 White paper 
 Crayons or markers 
HRS Library Materials: Books/video on St. Patrick, Ireland, Irish blessings 
Anticipatory Set:  
Read or tell students about the life of St. Patrick (387-461) and that he used what he knew about 
Irish culture (they loved stories and nature) to help convert them to Christianity. St. Patrick was 
born in Scotland to Roman parents. As a young man he was captured as a slave and taken to 
Ireland to work as a shepherd. He turned to God during his captivity and prayed often. He had a 
dream about going to the coast to escape. He did what the dream told him and found sailors 
who were willing to take him back to his family. He had another dream, this time the people of 
Ireland were calling him to come back to share the word of God, saying, "We beg you, holy 
youth, to come and walk among us once more." Patrick began to study to become a priest, and 
later, when he became a Bishop, he was sent to Ireland to teach the people there about Jesus 
since he already knew the language and the customs of the people from the time when he was a 
slave. Patrick and his disciples converted thousands to Christianity by using what he knew of the 
Irish people. For example, he knew that the Irish believed that all of nature was divine, so he 
encouraged them to continue to delight in the goodness and beauty of nature, to wonder and 
take pleasure in all natural things, and in this way praise and thank God who reveals his 
goodness and beauty in the goodness and beauty of the world. He also knew that the Irish were 
good storytellers, so he told them the most exciting bible stories. St. Patrick preached in Ireland 
for 40 years. He worked many miracles. Today St. Patrick is one of the world’s most popular 
saints. 
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Step-By-Step Procedures: 
This lesson can be held entirely in the classroom, or during an early spring, out on the back 
porch, basketball court, or any other dry area. 
 (Beforehand) Divide students into several groups. Try to put a few advanced readers in 
each group to reread the blessings 
 Tell students that just as in St. Patrick’s time, Irish people are often associated with 
loving nature and loving words, and there are many Irish blessings that contain images 
from nature 
 Read several of the Irish blessing included below and assign each group a blessing or let 
them chose  
 Pass out white paper and ask each student to color a picture of an image from their 
blessing 
 Point out that many of the sentences in the blessings start with the word “may” and 
create a template for students to write a line of a blessing, such as: 
 
May your day be filled with…                     May God… 
May you have…                                             May the… 
May St. Patrick… 
 
 
 As a class, write your own “Irish” style blessing, with each student coming up with one 
line and the teacher writing it on a large sheet of paper or the blackboard 
Lesson Questions:  
 What words in this blessing make you think of nature? 
 How does this blessing make you feel? 
 Would you want someone to pray for you with this blessing? Why or why not? 
Assessment Based On Objectives:  
The drawings that go with the Irish blessings will tell you whether or not students were able to 
recognize images of nature in the Irish blessings. 
Closure:  
Read the class blessing, with each student reading his or her line. Display drawings with the 
blessing they represent. 
Possible Connections To Other Subjects: 
Geography – find Ireland and Scotland on a map and discuss the route St. Patrick may have 
traveled to get to Ireland 
References: 
http://www.catholic.org/saints/saint.php?saint_id=89 
McSweeny , J. (1990). St Patrick and Celtic Spirituality. The Furrow. #, Vol. 41, No. 3 pp. 163-167 
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May the road rise to meet you. 
May the wind be always at your back. 
May the sun shine warm upon your face. 
And rains fall soft upon your fields. 
And until we meet again, 
May God hold you in the hollow of His hand. 
 
 
May the wings of the butterfly kiss the sun 
And find your shoulder to light on, 
To bring you luck, happiness and riches 
Today, tomorrow and beyond. 
 
 
May your day be filled with blessings 
Like the sun that lights the sky, 
And may you always have the courage 
To spread your wings and fly! 
May the cool rain quench your flowers' thirst 
Renew your spirit, 
And wash your troubles away. 
 
 
May the Irish hills caress you. 
May her lakes and rivers bless you. 
May the luck of the Irish enfold you. 
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May you have warm words on a cold evening, 
A full moon on a dark night, 
And the road downhill all the way to your door. 
 
May there always be work for your hands to do, 
May your purse always hold a coin or two. 
May the sun always shine warm on your windowpane, 
May a rainbow be certain to follow each rain. 
May the hand of a friend always be near you, 
And may God fill your heart with gladness to cheer you. 
 
 
May green be the grass you walk on, 
May blue be the skies above you, 
May pure be the joys that surround you, 
May true be the hearts that love you. 
 
 
May you always walk in sunshine. 
May you never want for more. 
May Irish angels rest their wings right beside your door. 
 
 
May God grant you always... 
Sunbeam to warm you, Good luck to charm you. 
A Sheltering angel, So nothing can harm you, 
Laughter to cheer you, Faithful friends near you, 
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First Grade 
April Lesson Plan – St. George (Feast Day April 23) 
 
Concept / Topic To Teach: St. George: Conquering our Dragons 
Goal: Students will learn the story of St. George, and use his example to find strength in the idea 
that God is always with them, wherever they go and whatever they do. 
Objectives:  
 Students will be able to identify times when the natural world can be a scary place. 
 Students will be able to identify times when the natural world can be a 
happy/joyful/peaceful place. 
 Students will be able to identify times when their behavior has been kind and when it 
has been unkind. 
Diocese of Duluth Religion Outcomes Addressed:  
God is the loving creator of all things 
 Students will explore ways we can show we care for all of God’s creation. 
 Students will understand saints as people who lived lives of holiness and service in God’s 
name. 
Required Materials: 
 God is with us worksheet 
 Crayons or markers 
HRS Library Materials: Books on St. George 
Anticipatory Set:  
Read to or tell students the legend of St. George. St. George was a Roman soldier who was born 
sometime between 275 and 285 (over 1700 years ago!) in Palestine, and died in the year 303. 
George was a very good soldier, but at the time, it was illegal to be a Christian, and George was 
killed for his beliefs, which makes his a martyr. There is a legend about St. George that has been 
passed down over the centuries. It says that a dragon (or maybe a crocodile?) made a nest in the 
spring where the city got its water. To get the dragon to move, the people of the town would 
give the dragon a sheep to eat. While the dragon was eating they would go to the spring and get 
the water. Whole armies had gone to fight this dragon, but no one had been able to kill him. 
One day, the people couldn’t find a sheep to feed to the dragon, and they were going to feed it 
the princess! St. George happened to be traveling through the town this day. He couldn’t let this 
happen, so he went to the spring to face the dragon. St. George protected himself with the sign 
of the cross, kills the dragon with his sword, and rescues the princess. The people of the city are 
so impressed that St. George was able to kill the dragon with the help of God that they all 
become Christians like St. George. The king gave St. George a large reward for saving the 
princess and the town. St. George gave the money to the poor and continued on his travels. St. 
George is the patron saint of soldiers, Boy Scouts, horse riders, and many others. 
Step-By-Step Procedures: 
 Take students outside to a quiet place, maybe on the back porch. (Take worksheets and 
crayons or markers with you.) 
  Tell students that whether or not St. George really killed a dragon, we do know that the 
dragon in this story represents evil and wickedness, and St. George stood up against evil 
and helped those who needed it.  
 Sometimes nature can be a scary place, like the dragon in this story. Discuss other 
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situations where nature can be a scary place. 
 Tell students that nature can also be a happy place. Discuss times that being in nature 
made them feel happy or joyful or peaceful. 
 Tell students that whether nature makes you feel good, or makes you feel scared, God is 
always present in nature through the Holy Spirit. Sometimes we feel this power through 
a big scary storm, and other times we feel this power through a beautiful sunrise or a 
peaceful butterfly landing on a flower. Either way, God is there. 
 God is always with us, too. Sometimes we behave kindly, and sometimes unkindly, but 
God is always with us, trying to help us. 
 Ask students if they can think of a time when they had to overcome some evil or 
wickedness in themselves – maybe it was fighting with a brother or sister, disobeying a 
parent, or telling a lie. When you have to overcome a bad thing, think about Saint 
George, and how he overcame the dragon. Think of a peaceful, happy place in nature, 
maybe a beautiful beach, maybe a peaceful garden, maybe a majestic mountain, and 
use it to remind you of God’s love and power. When you want to make a change for the 
good, God will give you the strength to do the right thing, even when it seems too hard 
for us.  
Lesson Questions:  
 Why do you think St. George was able to kill the dragon when whole armies of men 
couldn’t? 
 Do you think the dragon one of God’s creatures? Why or why not? 
 Do you think it’s alright for you to kill God’s creatures? Why or why not? 
 Are there ways you would like to be like St. George? What ways? 
 Can you think of a time you could have used St. George’s courage?  
 St. George was courageous in battle, but sometimes peacemakers need even more 
courage. How does choosing not to fight take courage? 
Assessment Based On Objectives: 
Ask students to draw a picture for each of the boxes on the worksheet, identifying times when 
they felt peaceful and scared in nature, and when they behaved kindly and badly, remembering 
that God is with them always.  
Closure:  
Ask students to share their drawings with a partner or with the class. 
Possible Connections To Other Subjects: 
Language Arts: Students can read or listen to fairy tales and look for instances when nature 
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Wherever we are, whatever we do, God is 
ALWAYS with us. Draw 4 pictures showing when nature was 







































God is there when nature is 
peaceful. 
God is there when nature is 
scary. 
God is there when I am 
unkind. 
God is there when I am kind. 
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First Grade 
May Lesson Plan – St. Isidore the Farmer (Feast Day May 15) 
 
Concept / Topic To Teach: St. Isidore the Farmer and Plants 
Goal: Students will learn about St. Isidore and will participate in gardening 
Objectives:  
 Students will be able to recall details from the life of St. Isidore 
 Students will be able to identify the parts of plants 
 Students will be able to predict what will happen to plants under certain growing 
conditions 
Diocese of Duluth Science Outcomes Addressed:  
 Identify the four parts of most plants: root, stem, leaves, and flowers/fruits 
 Identify the needs of plats: soil, water, air, sunlight 
 Record and interpret plant growth 
 Practice the scientific process skills of observation, prediction, and measurement. 
Diocese of Duluth Religion Outcomes Addressed:  
 Students will explore ways we can show we care for all of God’s creation 
 Students will understand saints as people how lived lives of holiness and service in God’s 
name 
Required Materials: 
 Marigold seeds (enough for each student to plant 2-3) 
 Soil for planting 
 Cups, milk cartons, or other vessel to hold soil 
 Plant Journals (see template) 
HRS Library Materials: Books on plants, gardens, farms, St. Isidore, Spain 
Anticipatory Set:  
Introduce St. Isidore (1070-1130) by reading or telling students about his life. St. Isidore lived in 
Spain. He was born to very devout parents, but they were also very poor and couldn’t afford to 
support him. They sent him to work for a wealthy land owner who had a large farm. While St. 
Isidore would go to Mass, angels would help him do his work in the fields. He loved animals and 
helping the poor and miracles occurred when he shared his food with beggars and starving birds 
and the food was multiplied so that it didn’t run out.  He was married to Maria Torribia who also 
became a saint.  
Step-By-Step Procedures: 
Part One: Plant Seeds 
 Explain that St. Isidore the farmer is the patron saint of farms and gardens.  
 Tell students that in order to start a garden, certain things are needed. Discuss what 
plants need in order to grow and flourish (water, light, suitable place to grow). 
 Introduce the idea that even when all a plant’s needs are met, there is no guarantee 
that it will survive to produce seeds. Ask students if they have ever seen a plant that 
wasn’t healthy. 
 Tell students that something that can make plants unhealthy is to be eaten by insects. 
Other plants make natural chemicals that keep insects away by their smell or taste. One 
of these plants is a flower called a marigold. 
 Tell students they will be planting some marigolds to learn about how plants grow. 
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Later, students can take them home and plant them in a flower garden, or to keep 
insects away from a vegetable garden. 
 Have students fill a cup with soil up to about an inch short of the top. Put the seeds on 
top and sprinkle with more soil. Water thoroughly and place in a sunny spot. They 
should germinate in 4-5 days. 
 Plant additional marigolds to use in experiments. Let the students take the lead here 
depending on what they want to find out. You could put some in a dark place, (they 
should still germinate as long as they are watered, but won’t grow much after that) try 
different amounts of water, different substrates (balled up paper towel, sand, rocks, 
etc.). Have students predict how the plants will react to various growing conditions. 
Part Two: Seedlings 
 Once the plants have germinated and had a chance to establish roots, (a week or so) dig 
up a few plants and discuss the parts of the plant and their function.  
 Tell students that these plants cannot live through the winter. As soon as we get a heavy 
frost, the flowers will turn brown and the plant will die. Ask the students how new 
plants will grow next year and discuss a plant’s life cycle.  
Lesson Questions:  
 Where do seeds come from? 
 Why do plants need roots? Stems? Flowers? Seeds? 
 How can plants help people? 
Assessment Based On Objectives: Have students keep a plant journal on where they write down 
how planted the seeds, what measurements they took, predictions and results of experiments, 
any creative writing, etc. 
Closure:  
Take class out to the butterfly garden and plant some of the marigolds. Students can take their 
marigolds home to plant. Ask St. Isidore to bless the marigolds, the gardens, and all who enjoy 
their beauty. 
Possible Connections To Other Subjects: 
 Geography – Find Spain on the map and view pictures of Spain. St. Isidore was born in 
the capital, Madrid 
 Math – Measure the growth of the marigolds, discuss the proportion or fraction of 
seeds that germinated 
 Language arts – Finish the following story starter – Walking home from school you find a 
very unusual seed. You decide to take it home and plant it and to your amazement it 
grows into a…,  
 Music – learn and sing the Arlo Guthrie’s Garden Song. Look for rhyming words. 
Illustrate or make up movements for a favorite part. Lyrics can be found at 
http://www.metrolyrics.com/garden-song-lyrics-arlo-guthrie.html 
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Write a sentence about St. Isidore the Farmer and draw a 
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We planted the marigold seeds on May ______, 20________. 
 









My seed came up on May _____, 20______. 
 
 
My seedling is growing! 
 
On May _____, 20______ it was _____________ high. 
On May _____, 20______ it was _____________ high. 
On May _____, 20______ it was _____________ high. 
On May _____, 20______ it was _____________ high. 
On May _____, 20______ it was _____________ high. 
On May _____, 20______ it was _____________ high. 
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Second Grade 
September Lesson Plan – International Day of Peace (September 21) 
 
Concept / Topic To Teach: Peace starts in you 
Goal: Students will take part in a guided meditation on peace. They will write a short poem 
about something in nature that gives them a peaceful feeling. 
Objectives:  
 Students will be able to identify at least one aspect of nature that makes them feel 
peaceful 
 Students will be able to write a short prayer using adjectives to describe their peaceful 
place 
Diocese of Duluth Religion Outcomes Addressed:  
 Identify human emotions and apply them to appropriate situations 
Required Materials:  
 Guided mediation Peaceful Lake Superior 
 Paper, pencils, crayons or markers 
HRS Library Materials: Books on peace, Lake Superior, guided meditation 
Anticipatory Set:  
September 21 is the International Day of Peace, a day set aside to think about peace in the 
world and in our own lives. 
Catholics also celebrate World Peace Day on January first. On Jan. 1, 2010 Pope Benedict gave a 
message to the world about peace. The theme of this message was “If you want to cultivate 
peace, protect Creation”.  Today we are going to spend some time thinking about the peace we 
can find through God’s Creation. 
Step-By-Step Procedures: 
 Tell students that we are going outside to pray. This should be a quiet, respectful, happy 
time. It is not a time to run around and play, this is not recess, this is class.  
 The type of prayer we are going to pray is a special way to quiet your mind so it is easier 
to talk to God. Some people might feel peaceful inside, which is wonderful because 
inner peace is a good step toward world peace. 
 Lead students out to the hill and have them lie down on their backs and get 
comfortable. You will want them to be close enough together that everyone can hear 
you read the guided meditation. 
 Read students the guided meditation in a calm and relaxing voice, pausing for a few 
seconds after each paragraph. 
 Have students form a circle and ask them some of the questions below. 
 On the way back to the classroom, have students think about something they do in 
nature (God’s creation) or a special place they go outside that gives them a feeling of 
peace. 
 Proceed with peace prayer assessment 
Lesson Questions:  
 How did you feel during the meditation? Why do you think you felt this way? 
 What are some words we can use to describe how Lake Superior looks today? How does 
this compare to how it looked in your imagination? 
 Sometimes we hear the lake described as having moods, for example during a storm we 
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might say the lake is unforgiving or angry. What mood might Lake Superior have today? 
Assessment Based On Objectives: 
Students will be asked to identify a place or activity in God’s creation that gives them a feeling of 
peace. Ask students to draw a picture of this place or activity. Have students join with a partner 
to come up with as many words as they can to describe their picture. Have them use some of 
these describing words (adjectives) to write a prayer to thank God for this peaceful part of 
Creation. 
Closure:  
Encourage students to use this type of prayer whenever they feel the need for God’s peace to 
enter into their hearts and minds. 
Possible Connections To Other Subjects:  
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Guided Meditation – Peaceful Lake Superior 
 
Lying on the grass, stretch out on your back, arms and legs 
resting easily at your sides.  Close your eyes. Let your body go as 
limp as a wet noodle, while slowly breathing in and out as you 
count to ten in your mind. (Pause briefly) 
Lying so still and relaxed, keeping your eyes closed, imagine an 
inner doorway in your mind. Walk up to the door and open it. On 
the other side, you find yourself on the shore of Lake Superior on 
a warm summer’s day. The sky is a bright blue with a few wispy 
clouds. The sun is shining, but it’s not too hot. The cool sand and 
smooth rocks feel nice on your bare feet. You feel perfectly 
comfortable. (Pause briefly) 
In your mind, just feel yourself standing still for a moment 
looking around, seeing the waves wash against the shoreline in 
their regular rhythms, over and over again. (Pause briefly) 
While watching the regular pattern of the waves, just breathe in 
and out, evenly in and out, over and over again. (Pause briefly) 
Watch the waves, while breathing evenly in and out. (Pause 
briefly) 
As you watch the waves gently lapping against the sand and rocks, 
feel how peaceful the lake looks. Thank God for this peaceful 
feeling. (Pause briefly) 
Let the water carry your own peaceful thoughts back to God. Let 
your own prayers for peace in your heart, peace in your family, 
peace in your school, peace in the Duluth community, peace in the 
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world flow out of your heart and be carried to God with each 
receding wave. (Pause briefly) 
Enjoy the relaxed, peaceful feeling in your body that is lying so 
limply on the ground. Feel whole and comfortable in your resting 
body and mind. (Pause briefly) 
When you are ready, begin to come back to your everyday active 
self. Stretch out those limp arms and legs, take a deep breath, 
open your eyes, and sit up. 
Inspired by Susan Kramer’s First Guided Lying Down Meditation  
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Second Grade  
October Lesson Plan – How the Cleanathon helps God’s creation 
 
Concept / Topic To Teach:  Garbage 
Goal: Students will discover the ecological benefits of Holy Rosary’s annual Cleanathon 
Objectives:  
 Students will be able to list two ways that the annual Cleanathon helps care for God’s 
creation 
 Students will be able to write three sentences about what happens to garbage after we 
throw it away. 
Diocese of Duluth Religion Outcomes Addressed:  
 The Holy Spirit helps us to make good choices 
 God give us his voice in our hearts – our conscience – so that we can choose to do what 
God calls us to do 
Required Materials: 
 Projector or Smartboard to view clips from TeacherTube and YouTube 
 Copies of Cleanathon graphic organizer for each student (at end of lesson) 
HRS Library Materials:  
Books about garbage, landfills, or recycling 
Anticipatory Set:  
Introduce the history and purpose of the Cleanathon from a fundraising standpoint. Remind 
students that each year the entire school collects pledges from the community to clean up the 
trash from the neighborhood streets.  
Step-By-Step Procedures:  
 Ask students why they think people would want to have a neighborhood free of trash 
and litter? Have them discuss this with a partner and then let a few partnerships share 
with the whole class. 
 Tell students that people aren’t the only ones who are helped by a clean neighborhood. 
Have students brainstorm reasons why a cleaning up our neighborhood is good for 
God’s creation. Get students thinking by asking them a few of the lesson questions. 
 Show students the following clips about what happens to garbage once it is picked up by 
a garbage truck. 
o Where does garbage go?  (about 7 minutes) This clip shows a high-tech garbage 
sorting operation in California. It was not developed especially for children, but 
they should be able to understand the process. If you only watch one clip, this is 
the one to watch. 
o Landfill with Scott Green (about 6 minutes) This clip shows the construction of a 
new landfill. The recycling guy discusses leachate, the dangerous liquid that can 
seep out of the landfill. 
 Give students a change to share their thoughts about what they have just watched. 
Discuss any questions as a class. 
 Tell students that keeping God’s creation clean and healthy is something that the Holy 
Spirit and their conscious can help them with. If they ever aren’t sure about what the 
right thing to do may be, they can always pray about it and ask their conscious. 
 Following class discussion, proceed with the assessments below. 
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Lesson Questions: 
 Do you think God want us to throw our garbage any old place? Why not? 
 How might trash on the ground affect (birds, insects, small animals)? 
 What might happen if an animal ate plastic or metal? 
 Do you think plastic rots away the same way plants do? 
 Are you more or less likely to litter when you see a bunch of trash on the ground? 
 How might God want you to take care of your garbage to help keep God’s creation 
healthy? 
 How can your conscience help you know if you are doing the right thing for God’s 
creation? 
Assessment Based On Objectives:  
 Students will fill out a graphic organizer to help them organize their thoughts about why 
the Cleanathon helps to care for God’s creation. 
 Students will each design a poster on a large piece of construction paper. The posters 
should describe one of the reasons the student indentified in his or her graphic 
organizer that the Cleanathon will help care for God’s creation. 
 Students should be able to write at least three complete sentences describing what 
happens to garbage once we put it in a trash can. 
Closure:  
Invite students to share and discuss their work with their classmates. Display posters for where 
they will be seen throughout the school. 
Possible Connections To Other Subjects:  
 Graph amount or types of garbage found during the Cleanathon 
 Use a story-starter related to cleaning up litter to write individual or group stories 
References: 
Sunnyvale Recycling. A day in the life of your garbage and recyclables. December 15, 2009. 
Retrieved from YouTube November 14, 2010 from 
http://www.youtube.com/watch?v=Prigs6dLLCQ 
 
2010. Waste Commission of Scott County (Iowa). Landfill with Scott Green – “The Recycle Guy” 
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Second Grade  
November Lesson Plan – Keep that out of my garbage! 
 
Concept / Topic To Teach:  What not to put in the garbage: recycling, chemicals, compostables 
Goal: Students will understand why some things should be kept out of the garbage and learn 
about alternatives such as recycling and composting.  
Objectives:  
 Students will be able to list three items that can be recycled, three items that can be 
composted, and three items that should be taken to WLSSD. 
 Students will be able to classify items based on how they should be disposed of. 
Diocese of Duluth Religion Outcomes Addressed:  
 The Holy Spirit helps us to make good choices 
 God give us his voice in our hearts – our conscience – so that we can choose to do what 
God calls us to do  
Diocese of Duluth Scientific Process Skill Addressed: 
 Classification 
Required Materials: 
 Projector or Smartboard to view clips from TeacherTube and YouTube 
 A copy of assessment sheet for each student (included at end of the lesson) 
 A copy of garbage sort for each student 
 A piece of recyclable plastic to show students the recycling symbol (triangle surrounding 
a number) 
HRS Library Materials:  
 Books on landfills, recycling, composting, hazardous waste. 
Anticipatory Set:  
Remind students that during the previous lesson, they learned what happens to garbage after it 
is thrown away. Ask students if they remember what a landfill is, and review this concept.  Ask 
students to think-pair-share about which is better for the people and creatures of God’s 
creation, to have many landfills with lots of garbage, or fewer landfills with less garbage. Have a 
few pairs share with the class. Help students come to the conclusion that it is better for God’s 
creation if we have fewer landfills. This means producing less garbage. 
Step-By-Step Procedures:  
 Watch The Recycling Guy clip using a projector or Smartboard. 
Garbage with Scott Green (about 5 minutes) In this clip, The Recycling Guy talks about garbage 
staying in landfills forever, what should not be thrown in the garbage, how methane gas from 
landfills can be captured and used for power, and the importance of reducing the amount of 
garbage that gets put into landfills. 
 Have students share what they learned from the video clip. 
 Explain that there are some things that we can do to keep some of our garbage from 
going into landfills. 
o The easiest thing is recycling. Many people already do this. In Duluth we can 
recycle a lot of things, including: metal cans, glass jars, cardboard, paperboard 
(like cereal boxes), all sorts of paper,  and plastic with the recycling triangle. 
Show students how to find this symbol on a piece of recyclable plastic. 
o Composting is also easy once it is a habit. Composting means that you separate 
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out things that will break down and form soil, like the scraps from fruits and 
vegetables, and yard waste like leaves and grass. You can compost in a big pile 
outside or in a bin in your basement or garage. You can even get worms that eat 
your compost!  
o There are some things that can be dangerous if they are thrown into the regular 
garbage. Chemicals can seep out of a landfill and get into ground water. Some 
things can be dangerous if they are put in the regular garbage. These things are 
called hazardous waste. Never put paint, motor oil, strong cleaning products, or 
other chemicals into the garbage. Rechargeable batteries and electronics can 
also be dangerous in the garbage. If you aren’t sure whether or not to throw 
something away, you can check with Western Lake Superior Sanitary District 
(WLSSD) here in Duluth. They will even take some of the things that can’t go in 
the garbage and dispose of them properly. 
 Pass out the sheet with the table of things we might find in the garbage. Ask students to 
cut them out and sort them based on whether the best place for the item is to be put in 
the regular garbage, be recycled, be composted, or taken to a hazardous waste 
collection site. Once students have their four piles, go over the answers together as a 
class. 
o Garbage: Styrofoam cup, broken glass, plastic wrap, used tissue, plastic without 
a number, paper napkin 
o Recycle: Cereal box, milk jug, soup can 
o Compost: Apple core, banana peel, potato peelings, coffee grounds, leftover 
food you don’t want to eat 
o Hazardous Waste: Leftover paint, old cell phone, motor oil, rechargeable 
batteries 
 Tell students that keeping God’s creation clean and healthy is something that the Holy 
Spirit and their conscience can help them with. If they ever aren’t sure about what the 
right thing to do may be, they can always pray about it and ask their conscience. 
Lesson Questions: 
 How can reducing the amount of garbage we throw away help God’s creation? 
 How can less garbage be better for people or animals? 
 What can kids do to reduce the amount of garbage they throw away? 
 What are some things you can re-use to keep them out of a landfill? 
 Why should chemicals like paint or motor oil be kept out of the garbage? 
 What else can you do to make less garbage? 
 How can your conscious help you know if you are doing the right thing for God’s 
creation? 
Assessment Based On Objectives:  
Following the garbage sort you did as a class, ask students to fill out the assessment provided at 
the end of lesson where they will list three items that can be recycled, three items that can be 
composted, and three items that should be taken to WLSSD. 
Closure:  
Ask students to think about one thing they can do to reduce the amount of garbage they throw 
away. Select a few students to share with the class. 
Possible Connections To Other Subjects:  
 Writing: Have students write about how they would feel if the city of Duluth decided 
they were going to build a landfill behind their house. 
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References: 
2010. Waste Commission of Scott County (Iowa). Garbage with Scott Green – “The Recycle Guy” 
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Garbage Sort 
Cut on the lines. Then sort your garbage into the following 
categories: Throw it away, Recycle it, Compost it, Take it to a 



















































I can help care for God’s creation by keeping things out of the 
garbage. 
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Second Grade  
December Lesson Plan – Advent Wreaths and Evergreens 
 
Concept / Topic To Teach: Symbolism of the Advent wreath, characteristics of evergreens 
Goal: Students will explore the symbolism of the advent wreath and closely observe evergreen 
branches to find similarities and differences. 
Objectives:  
 Students will be able to recall the symbolism of the evergreen branches in the Advent 
wreath 
 Students will be able to find similarities and differences between evergreen species and 
represent these in drawings 
 Students will be able to describe in writing why they would choose one evergreen over 
another to use as an advent wreath 
Diocese of Duluth Science Outcomes Addressed:  
 Students will practice the scientific process skills of observing, and comparing 
Diocese of Duluth Religion Outcomes Addressed:  
 Appreciate the liturgical seasons of the year (Advent, Christmas, Lent, Holy week, Easter, 
ordinary time) and customs, such as fasting and prayer. 
Required Materials: 
 Advent wreath 
 Small pieces (a few inches long) of several types of evergreen branches (these can be 
collected during the lesson; ask the guys if they have a little pruning shears) 
 Evergreen drawing sheet 
HRS Library Materials:  
 Books on evergreens, advent 
Anticipatory Set:  
Show students the Advent wreath and tell them that the Advent wreath is a tradition that helps 
us prepare for the birth of Jesus. The circular shape of the wreath symbolizes the cycle of 
seasons, Advent being the beginning of the church’s liturgical year. The evergreen branches 
represent eternal life we find in Jesus, since the branches stay green throughout the winter, and 
the candles stand for the light of Christ in the darkness of winter. 
Step-By-Step Procedures: 
 Take students outside and ask them where they can see the color green. When 
someone points out evergreen trees, go over to have a closer look.  Remind students 
that in the Advent wreath, the branches represent eternal life because they stay green 
all winter while deciduous trees drop their leaves so they don’t dry up when they aren’t 
getting water to their roots because it’s too cold for water to trickle down to the roots.   
 Visit 2-3 different types of evergreens. The stand of trees on the hill to the east of the 
school, south of the parking lot are spruce, down behind the fence near the basketball 
court, there is a lone balsam fir, and on the far side of the pastoral center are white 
pine (Careful, steep slope!). Also, if they aren’t covered by snow, there are a variety of 
evergreen shrubs in front of the pastoral center and surrounding the HRS sign in front of 
the school. 
 Encourage students to explore the evergreen by smelling and touching the bark and 
needles and looking carefully at the needles, braches, bark, and the shape of the tree. 
131 
CARING FOR GOD’S CREATION 
Collect four or five pieces of the braches to take back to the classroom. Take students to 
two more evergreens, let them explore them and take samples of branches from them 
as well. 
 Back in classroom divide students into several groups, giving each group samples from 
each tree. Ask students to compare the branches by drawing pictures of various parts of 
the trees on the Evergreen worksheet.  
 When students finish drawing, ask them to write a paragraph describing which of the 
types of branches they would use to make an Advent wreath and why. Tell them the 
paragraph should tell about what they learned about Advent wreaths and evergreen 
trees. If there is time and interest, students can draw what this advent wreath would 
look like with the branches of the evergreen they chose. 
Lesson Questions:  
 How are the trees/needles/branches/bark similar and different? 
 What do the needles smell like? Does the smell change if you crush the needles? 
 How do these needles compare with the leaves of trees that lose their leaves each year? 
 How might an animal use these trees for shelter? 
 If we didn’t have evergreen branches to use to symbolize eternal life, what else could 
we use as a symbol? 
Assessment Based On Objectives: 
The paragraph will assess whether or not students are able to recall the symbolism of using 
evergreen trees in Advent wreaths and whether or not students are able to choose a favorite 
type of evergreen branch to use.  
Closure: 
Let several students share their paragraphs by reading them aloud to the class 
Possible Connections To Other Subjects:  
 Art – continue exploration of evergreens through art   
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Second Grade  
January Lesson Plan –Caring for the air of God’s creation 
 
Concept / Topic To Teach:  Air pollution 
Goal: Students will develop skits to show each other simple things they can do to reduce air 
pollution in God’s creation. 
Objectives:  
 Students will be able to identify three ways that kids can help reduce air pollution 
Diocese of Duluth Religion Outcomes Addressed:  
 The Holy Spirit helps us to make good choices 
 God give us his voice in our hearts – our conscience – so that we can choose to do what 
God calls us to do  
Diocese of Duluth Science Outcomes Addressed:  
 Explore and identify properties of our earth 
Required Materials: 
 Copy of skit ideas cut apart so each group gets one section 
HRS Library Materials:  
Books on air pollution or the importance of clean air 
Anticipatory Set:  
Ask students to take a couple of very deep breaths. Ask them what they are breathing in and 
briefly discuss the importance of clean air to their health. 
Step-By-Step Procedures:  
 Together as a class, make two lists of words describing how the air smells in a big city, 
and how it smells in the country.  
 Ask students what they think could be in the air that makes the two places smell 
differently.  
 Explain that the air in a city can sometimes smell bad from air pollution. Air pollution is 
caused when harmful gasses or particles are released into the air. Sometimes air 
pollution is caused by natural events, like a volcano spewing gas and dust into the air, 
but often humans are responsible for air pollution. Air pollution can affect the health of 
humans, plants, and animals in God’s creation.  
 Divide students into groups of 3-4 students, and assign each group one of the ways that 
kids can help reduce air pollution found following the lesson. Each group should plan a 2 
minute skit depicting their scenario. Skits should include both what kids can do, and 
how this activity reduces air pollution. 
 Allow each group to perform their skit for the class, clarifying the main points when 
needed. 
 Remind students that keeping God’s creation clean and healthy is something that the 
Holy Spirit and their conscience can help them with. If they ever aren’t sure about what 
the right thing to do may be, they can always pray about it and ask their conscience. 
 
Lesson Questions: 
 How do you think clean air is important for animals? 
 How do you think clean air is important for plants? 
 How do you think clean air is important for people?  
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 Do you think God would want us to reduce air pollution? Why? 
 How can your conscience help you know if what you are doing is helping to keep the air 
of God’s creation clean and healthy? 
Assessment Based On Objectives:  
Have each student write a sentence that lists three things kids can do to reduce air pollution. 
Closure:  
Have each student share with a partner something they can start doing right away to help 
reduce air pollution in God’s creation. 
Possible Connections To Other Subjects:  
Science: Learn more about related topics such as greenhouse gases, climate change, or acid rain. 
References: 
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Easy things kids can do to reduce air pollution 
 
What kids can do: 
Use recycled paper!  
 
How it helps: 
This keeps trees from being cut 
down to be used for paper, and 
trees use carbon dioxide, one type 
of air pollution. 
 
What kids can do: 
Turn out the lights when you leave 
a room to save electricity.  
 
How it helps: 
Electricity is often produced by 
burning coal, oil, or gas, which 
releases air pollution into the 
atmosphere. Using less electricity 
is one way to reduce air pollution. 
 
What kids can do: 
Walk or ride your bike instead of 
getting a ride in a car when you 
aren’t traveling far.  
 
How it helps: 
This reduces the air pollution that 
is caused when we burn gasoline in 
cars. 
 
What kids can do: 
Plant a tree.  
 
How it helps: 
Trees take carbon dioxide (one 
type of air pollution) out of the 
air. 
What kids can do: 
Turn off your computer when you 
aren’t using it to save electricity.  
 
How it helps: 
Electricity is often produced by 
burning coal, oil, or gas, which 
releases air pollution into the 
atmosphere. Using less electricity 
is one way to reduce air pollution. 
What kids can do: 
Play outside instead of playing 
video games. Playing outside is 
good for you and doesn’t use any 
electricity.  
 
How it helps: 
Electricity is often produced by 
burning coal, oil, or gas, which 
releases air pollution into the 
atmosphere. Using less electricity 
is one way to reduce air pollution. 
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What kids can do: 
Recycle whatever you can.  
 
How it helps: 
Making items out of recycled 
materials usually uses less 
electricity than starting from 
new. Electricity is often produced 
by burning coal, oil, or gas, which 
releases air pollution into the 
atmosphere. Using less electricity 
is one way to reduce air pollution. 
What kids can do: 
Carpool with a friend!  
 
How it helps: 
When people ride together 
instead of each taking a car, there 
are fewer cars on the road. This 
means less gasoline is being 
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Second Grade  
February Lesson Plan – Caring for the Water of God’s Creation 
 
Concept / Topic To Teach:  Clean water 
Goal: Students will learn how to keep the water of God’s creation clean and healthy. 
Objectives:  
 Students will be able to depict three ways they can help keep the water of God’s 
creation clean.  
 Students will be able to write a sentence comparing and contrasting two pictures they 
have drawn. 
Diocese of Duluth Religion Outcomes Addressed:  
 The Holy Spirit helps us to make good choices 
 God give us his voice in our hearts – our conscience – so that we can choose to do what 
God calls us to do  
Diocese of Duluth Science Outcomes Addressed:  
 Explore and identify properties of our earth 
Diocese of Duluth Scientific Process Skill Addressed: 
 Compare and contrast 
Required Materials: 
 Crayons or markers 
 Drawing paper 
HRS Library Materials:  
 Books on water pollution 
 Poems about water 
Anticipatory Set:  
 Take students outside to the top of the hill overlooking Lake Superior. Tell students that 
in Duluth, the water in our faucets comes from Lake Superior. The City of Duluth Water 
Treatment Plant pumps water from the lake a few miles east of the Lester River.  The 
city tests the water for over 100 different chemicals to make sure it is healthy for people 
to drink. Not only does the water we use come from Lake Superior, but most of the 
water we use ends back up there, too. All of this snow will melt and run down the hill to 
the lake. The water we pour down the drain or flush down the toilet also ends up in 
Lake Superior after it goes through a treatment process at WLSSD. 
Step-By-Step Procedures:  
 Tell students that keeping the water clean and healthy is important for people, plants, 
and animals in God’s creation, because everything alive needs water. 
 Tell students that keeping our water clean and healthy is everyone’s job because things 
we do at home can affect Lake Superior. When it rains, water washes through the 
streets and goes down storm sewers so the streets don’t flood.  This takes everything 
the water can carry with it straight to Lake Superior. 
 Ask students to think of something that could be in the street or sidewalk that could 
wash into Lake Superior. Discuss the following items as students mention them, or add 
them yourself: 
o Chemicals like oil, cleaners, pesticides and fertilizers can harm the animals, 
insects, and plants that live in the water. They can also make people sick when 
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they swim in the water. What can you do? If you notice your car leaking oil, tell 
your parents right away so they can get it fixed. Use fewer chemicals on your 
lawn and garden, especially if you know it is likely to rain in the next few days. 
Wash the car in the grass instead of in the driveway so the water doesn’t flow 





      
o Too many leaves and grass clippings can use up the oxygen in the water 
when they start to rot. This can harm the plants and animals that need 
oxygen to live. What can you do? Start a compost pile or take your grass 
and leaves to WLSSD and they will compost them for you. 
o The waste from our pets has dangerous bacteria that can spread 
diseases to plants, animals and humans that swim in dirty water. What 
can you do? Clean up after your dog and encourage your friends and 
neighbors to do the same. 
o Soaps and detergents can eat away at the slimy mucus layer that 
protects fish from diseases and bacteria. Also, like rotting leaves and 
grass, soaps and detergents can take oxygen out of water and suffocate 
plants and animals. What can you do? Wash the car in the grass instead 
of in the driveway so the water doesn’t flow straight into the storm 
sewer. 
o Trash in the street will eventually end up on the beach. Trash is not only 
ugly to look at, but it pollutes our water and can make animals sick. What 
can you do? First of all, don’t litter. And, better yet, pick up trash when 
you see it on the street, sidewalk, or beach. 
o Dirt is natural, but too much from our streets and sidewalks gets carried 
into storm drains and eventually ends up in the lake. Dirt makes the 
water murky, so fish can have a hard time breathing or finding places to 
lay their eggs. What can you do? If sand or gravel is used on your streets 
or sidewalks for traction when it’s icy, sweep it up in the spring before it 
goes down the storm sewer. 
 Remind students that keeping God’s creation clean and healthy is something 
that the Holy Spirit and their conscience can help them with. If they ever aren’t 
sure about what the right thing to do may be, they can always pray about it and 
ask their conscience for guidance. 
 Pass out drawing paper and proceed with lesson assessment. 
 
Lesson Questions: 
 What can kids do to keep the water healthy for God’s people, plants, and animals? 
 How do you think God feels when we do our best to keep the water healthy? 
 Can you think of other things you can do to keep the water safe and healthy for people, 
plants, and animals? 
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 What is one thing you can start doing right away to help keep the water of God’s 
creation healthy for everyone to enjoy? 
 How could your conscience help you know if you are doing something that would keep 
the water of God’s creation clean and healthy? 
Assessment Based On Objectives:  
 Students will divide a piece of paper in half. On one half, they will draw a picture of Lake 
Superior or their neighborhood when they are taking good care of God’s water. On the 
other half, draw another picture that shows what it might look like when we are not 
taking good care of it. Students’ pictures should show clear differences between the two 
pictures, and include three of the ways to keep the water of God’s creation clean and 
healthy as discussed in class. 
 Have students write a sentence comparing and contrasting the two picture of Lake 
Superior or their neighborhood. 
Closure:  
Ask students to share with the class or a partner one thing they learned that they can start doing 
right away to help keep the water of God’s creation clean and healthy. 
Possible Extensions or Connections To Other Subjects:  
 Watch Return to the River, a 19 minute video produced by WLSSD to show the process 
they use to treat the waste water that goes down our sinks, tubs, and toilets. View at 
http://vimeo.com/4532327  
References: 
2010. City of Oceanside, CA clean water program. Just for kids website. Retrieved on November 
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Second Grade  
March Lesson Plan – Changing Seasons in the Church and in God’s 
Creation 
 
Concept / Topic To Teach: Changing Seasons in the Church and God’s Creation 
Goal: Students will understand that the seasons are changing both in God’s creation and in the 
church, and will use a labyrinth as a prayer aid to help them identify areas of their life in which 
they could become closer to Jesus. 
Objectives:  
 Students will be able to describe at least three changes happening in nature as winter 
turns to spring 
 Students will be able to describe at least three changes in the Church as we move from 
Lent to Easter 
Diocese of Duluth Science Outcomes Addressed:  
 Identify, describe and sequence the four seasons in our area. 
Diocese of Duluth Religion Outcomes Addressed:  
 Jesus is still present today in the Word, and in the Church, most especially in the 
Eucharist. 
o Appreciate the liturgical seasons of the year (Advent, Christmas, Lent, Holy 
week, Easter, ordinary time) and customs, such as fasting and prayer.  
Required Materials: 
 Changing seasons assessment (included at end of lesson) 
HRS Library Materials: books about Lent and Easter 
Anticipatory Set:  
Ask students if they have noticed any signs that the season of spring is coming. Discuss these 
changes and tell students that the seasons of the church are changing as well. 
Step-By-Step Procedures: 
 Explain to students that Lent is a season meant to prepare us for the Resurrection of 
Jesus on Easter Sunday. It is a sad season because at the end of Lent, Jesus dies on the 
cross at Calgary. (Lent has many customs to help us prepare for Holy week. At mass we 
give up singing Gloria and Alleluia because Lent is a sad time and these are songs of 
celebration. During Lent it is also common to give something up, to fast, to abstain from 
meat, to pray more than usual, to give to charity, and to renew our baptismal 
commitment. Lent is also a time when the sacrament of Reconciliation is practiced. All 
of these practices are meant to help us become closer to Jesus.) 
 Have students get ready to go outside and take them to the labyrinth near the 
playground. Ask students if they know what it is or how it is used. Explain that a 
labyrinth is a winding path that leads to the middle of a circle. It is a metaphor for 
centering yourself on an inward journey. Labyrinths have been used to walk and pray 
since ancient times. People have also walked a labyrinth on their knees as penance. 
 Tell students that we are going to walk the labyrinth today to think the areas in our life 
that we can improve to be closer to Jesus during this season of Lent. Explain that this 
should be a time of silent prayer. Tell students that when they are finished thinking and 
praying about ways they can become closer to Jesus, they should keep walking and 
thinking about the ways that the seasons are changing in God’s creation.  
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 Lead students through the labyrinth for as long as you feel it is beneficial. 
 Either outside or back in classroom, invite students to share with the class their 
experience walking the labyrinth and discuss the questions below. 
Lesson Questions: 
 What did you like about walking the labyrinth?  
 Did it help you pray? Why or why not? 
 How is Lent like winter? 
 How is Easter like spring? 
 After a long winter, people look forward to spring. Why do you think this is? 
 How do you feel about the changing seasons in the church and God’s creation? 
Assessment Based On Objectives:  
Have students complete the changing seasons assessment found at the end of the lesson, either 
individually or with a partner. 
Closure:  
Ask students to share either with a partner or the whole class one thing they learned about Lent 
today. 
Possible Connections To Other Subjects: 
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Second Grade  
April Lesson Plan – Where, Oh where does the Water Go? 
 
Concept / Topic To Teach: Introduction to the concept of a watershed. Students should have 
some prior knowledge of the water cycle. (The classic Project Wet game, The Incredible Journey, 
provides an interactive experience to reinforce the water cycle concept and is recommended as 
an introduction to the water cycle). 
Goal: Students will be introduced to the concept of the watershed, learn that all of God’s 
creatures depend on water, and trace the journey of rainfall through the school grounds. 
Objectives:  
 Students will be able to list at least ten species of plants or animals from God’s creation 
that need water to survive. 
 Students will be able to map the watershed address of their home or school. 
Diocese of Duluth Science Outcomes Addressed:  
 Explore and identify properties of our earth 
 Describe the water cycle 
Required Materials: 
 Students will need proper attire for spending about 30 minutes out in the rain 
HRS Library Materials: Books or movies on the water cycle 
Anticipatory Set:  
As the saying goes, “April showers bring May flowers,” but when it rains all of the water doesn’t 
sink into the ground to water plants. Today we are going to explore HRS to find out where the 
rest of the water is going. 
Step-By-Step Procedures: 
 Remind students of the expected behavior in the “outdoor classroom.” It will likely be 
more difficult to hear each other in the rain, depending on the shower’s strength.  
 Step outside and take a moment to notice and discuss how the surroundings 
look/smell/sound/feel differently when it is raining. Remind students that every living 
thing in God’s creation needs water to survive, and what a blessing it is to live so near to 
so much fresh water. 
 Walk through the school yard, taking time to observe and discuss what you see, noticing 
where water is pooling, where it is flowing to and from, where it is absorbed by the 
ground, where it flows downhill, etc.  
 Start in the parking lot above the playground, making your way down to the stairs 
behind the school. Observe as many types of areas as you can: level and sloped, paved 
and vegetated, lawn and woods. Ask students the questions below to help them think 
about water moving through the school yard. Follow the flow of runoff as far as time 
and weather permit. 
 Return to classroom  
 Ask students if they can figure out where the water flows beyond the place where you 
ended your explorations. If no one knows, explain that while some of the water will sink 
into the ground on its way downhill, most of it will end up in a stream that will take it to 
Lake Superior. 
 Tell students that all of the land that water passes through on its way to a stream, river, 
or lake is called a watershed. Although this word might sound like a little building that 
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stores water, it comes from an alternate meaning of the word shed; to get rid of.  We 
use this type of “shed” when we talk about a dog or cat shedding its fur. Explain that a 
watershed is an area that drains water into a particular river or lake. It is also called a 
drainage basin. You can think of the path that water takes from where it falls as rain or 
snow to the lake or ocean as a way to identify where you are in the world, something 
like an address – a watershed address. 
 Back in the classroom, have students work in small groups to discuss the importance of 
water to God’s creation.  
 
Lesson Questions:  
 What happens to water that falls onto the grass? Do you see puddles or running water? 
 What happens to water that falls onto the pavement/cement? Do you see puddles or 
running water? 
 Does the water flow faster in the grass or on the pavement? Why do you think that 
happens? 
 Where do you think the water that falls down as rain at HRS ends up? 
 Do you think melting snow ends up in the same place? 
 How would shoveling or plowing snow to a different area affect the course of the 
melted water? 
 If there was something dirty on the ground/grass/pavement (like oil from a car or waste 
from a dog), what do you think would happen to it?  
 How does rainwater affect the living things in God’s creation? 
 What types of species in God’s creation need water to survive? 
 How do you think you can help protect the water in God’s creation? 
 Can you find something that isn’t affected by rainwater? 
Assessment Based On Objectives: 
 In small groups, have students list how animals and plants in God’s creation need water. 
 Ask students to either write about, or draw and label, the watershed address of their 
home or school. In other words, the path water would take to Lake Superior. Be sure to 
include all streams and rivers. Students will likely need help from an adult for this 
assignment, but for many of them, it will be a fairly short path.  
Closure: Ask students to share what they observed and learned about water. Write these down 
for all to see. 
Extensions: 
 Play the game The Incredible Journey to actively learn about water’s journey through the 
water cycle. 
 Collect rain water in a cup or graduated cylinder and measure how much rain fell in a 
given period. 
 Conduct inquiry-based experiments on rainwater its effect on the landscape. 
References:  
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Second Grade  
May Lesson Plan – Mother Mary, Mother Earth 
 
Concept / Topic To Teach: Mother Mary 
Goal: Students will draw connections between characteristics of mothers they know, Holy 
Mother Mary, and Mother Earth, study the many names for Mary based on motherhood and 
nature, and come up with their own special name for Mary. 
Objectives:  
 Students will be able to list several names for Mary as a mother 
 Students will be able to list several names for Mary that come from Nature 
 Students will be able to find connections between the role of mothers they know, 
Mother Mary, and Mother Earth 
Diocese of Duluth Science Outcomes Addressed:  
 Identify human emotions and apply them to appropriate situations 
 Explore and identify properties of our earth 
Diocese of Duluth Religion Outcomes Addressed:  
 Appreciate the liturgical seasons of the year (Advent, Christmas, Lent, Holy week, Easter, 
ordinary time) and customs, such as fasting and prayer. 
 
Required Materials: 
 Paper and drawing materials 
 List of names for Mary (included at end of lesson) 
HRS Library Materials: Books about Mary, Visitations in nature 
Anticipatory Set:  
May is the month of the Blessed Virgin Mary, and the month of mothers, both who protect and 
provide for our needs. Sometimes the Earth is also called mother.  
Step-By-Step Procedures: 
 Ask students to brainstorm for words that describe their mother, grandmother, or other 
mothers they know, and write these for all to see 
 Repeat for Mary, asking students to come up with as many words as they can that 
describe our Holy Mother Mary. 
 Ask students to look at these two lists that describe mothers and think about why the 
nature is sometimes called Mother Earth. Do any of these words describe God’s creation 
as you know it? 
 Discuss how mothers take care of their children, our spiritual mother Mary takes care of 
our spiritual needs, and nature/God’s Creation/Mother Earth also takes care of our 
needs.  
 Tell students that Mary has many names. There are prayers such as the Litany of the 
Blessed Virgin Mary and the Litany of Loreto that ask Mary to pray for us by speaking 
many of these names. Read or show students the list of names included with this lesson 
and ask them some of the questions about Mary’s names below. 
 Explain that sometimes people give nicknames to people we care about. People have 
given Mary so many names because they want to associate her with things that they 
care about.  
 Invite students to come up with their own special name for Mary, either as a mother or 
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related to nature.  
 Go for a silent walk outside (up the hill and/or down the stairs might be good choices) 
for inspiration. 
 Return to the classroom  
Lesson Questions:  
 What needs does nature/God’s Creation/Mother Earth provide for us? 
 Why does Mary have so many names? 
 Which are your favorite names for Mary? 
 How do you feel about the many names for Mary? 
Assessment Based On Objectives:  
Have students divide a piece of paper into quarters. On one section they should write their own 
special name for Mary and illustrate it. On the other three sections they should choose one of 
the other names for Mary from the list and illustrate these as well. The pictures should show 
how both Mary and nature/God’s Creation/Mother Earth can be like mothers to us. 
Closure:  
Ask students to share their names for Mary and their illustrations. 
Possible Connections To Other Subjects: 
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Names for Mary 
Mary as Mother Names from Nature 
Mother of All Our Lady of the Cedars 
Mother of All Nations Our Lady of the Clouds 
Mother of Christ Our Lady of the Desert 
Mother of Divine Grace Our Lady of the Dunes 
Mother of Divine Mercy Our Lady of the Earth 
Mother of Jesus Our Lady of the Elms 
Mother of Grace  Our Lady of the Fields 
Mother of Life Our Lady of the Flowers 
Mother of Mankind Our Lady of the Forest 
Mother of My Heart Our lady of the Garden 
Mother of Our Hope Our lady of the Grapes 
Mother of Our Lord Our Lady of the Isle 
Mother of Peace Our Lady of the Lake 
Mother of Perpetual Help Our Lady of the Mountains 
Mother of Sorrows Our Lady of the Night 
Mother of the Church Our Lady of the Oaks 
Mother of the Eucharist Our Lady of the Olives 
Mother of the Poor Our Lady of the Pines 
Mother of the Redeemer Our Lady of the Prairies 
Mother of the Rosary Our Lady of the Roses 
  Our Lady of the Sea 
  Our Lady of the Snows 
   Our Lady of the Valley 
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